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> . PREFACE 

This Resource Guide is intended to introduce professionals interested 
in bilingual special education to. a sample of relevant literature. We 
have not attempted to include all documents published regarding this 
topic, Rather we have selected, what seem to us to be some of the most 
germane ^wortcs covering «m($irica I research in progress, completed 
research pi'ojectSe position papers, and a brief listing of resources 
available to professionals in the field. this time', the Guide is a 
worlcing documen't: The. position papers ano. research sections of the 
annotated bibliography will be updated annually. 

It i$. our. hope that this selection of references witi be helpful to 
planners of bilingual, special education programs in the public schools 
We encourage you to contact us lit the NCBR, as our stAff and thos^of 
us working with the Handicapped Minority Research Institute are 
convnjtted^o providing appropriate education to bilingual exceptional 
students. * , . . 



I. Position Papers 



Baca, Lr Policy opticns for insuring the 'delivery of an ' 

appropriate education to handicapped ciiildren whc are of 
iimited Engiisii proficiency . Res ton, VA: CEC, 19.80. TER I C/ 
Document #199963.) , 

, This paper examines policy issues relative to providing ^ 
appropriate education to limited English proficient 
handicapped students. It Includes a definition of terms, 
historical overviewi a discussion of ieg^t background and 
^ effectiveness of bilingual education, as well as presentation 
of significant issues in program development, and'a summary 
of current requirements and policy options. 

Bailey, D. B., (Harbin, G. L. Nondiscriminatory evaluation. ^ 
Excetrtiona I Children , I98O, ji6, 590-596. 
■ ' *' ' * ' 

This paper describes several approaches .to reducing bias in 
assessment and placetnent of children Mith spefial 'needs: ^ . 

Non-biased assessment procedures; adaptive benavior scales; 
criterion-referenced measures; and local or special, group ' 
norms for interpretatjion^of test results are discussed. 

Berg in, V.. Special education needs in. bi Ungual programs . 

Rosslyn, VA: .National Clearinghouse for Bilingual Education, ^ 
1980. . ' r . 

This document describes the recent legal and educational 1 
developments related to the child whose English proficiency < 
is limited, as well .as projects that have been implemented 
around' the Country for the bijlingual special education child. 

Bryen, D. N. Special education and the' I ihguistical.ly different ^ 

child. Exceptional Childreri . 197A, ^0, 589-599. ' , , \ > 

This paper ^«dMp I ores linguistic difference t linguistic ' ^ 

deficit models as poss{1>le explanations of thfi verbal- 
behavior of linguistically di fferent chi Idren. Educational 
implications of each model are also discussed. 

Carpenter, L. J. Bilingual, special education; An overview of ^ 

issues . Los Alamitos, CA: NCBR, I983. . ^ • 

This paper identifies issues relevant* to biiipguat special , 
education by addressing legal bases, definitions of the 
population, prevaienrce of handicapping conditions in minority 
children, assessment and placefment practices, and instruc-- 
tidnat programs and exit criteria. Each area is discussed in 
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terms of bilingual education, special education, and the ' 
hybrid field ot bilingual special education.. Gaps In our ' 
knowledge regarding bl 1 InguaT special education are 
identified, and directions for future research are suggested. 

Carrasqulllo, A. New directions for specit! education through- a 
bilingual bicultural approach . Paper presented at the Annual 
International Convention, The Council for Exceptional 
Children, Atlanta, GA, 1977. (ERIC Documeij>t #ED139173.) 

This paper describes the bilingual education program for 

special e,ducatlon student teachers -at Fordham University. It 

dl scusses various .cognitive and affective skills which a 

bilingual special education program must offer to prospective 

' teachers. Included are explanations of four aspects of the 

program (cultuiral sensitivity, reading, oral English, and 

grouping techniques). Identification of areas of competency 

(measurement and diagnostics, curriculum skills, 

instructional methodology skills, classroom management 

skills, and professional skills), and lists of specific 

skills in reading and language arts and second language 

acquisition. , - • 

' f 

Figueroa, R. A, Intersection of special education and bilingual 
education. In J. E. Alatis/(Ed';) , Current- issues In 
bl 1 inqual education .. Washington, DC: Georgetown University 
Press, 1980. , ? ' 

• 

this paper suggests that, although the Intersection of 
b I Ungual education and special jeducation Is limited, * 

' striking similarities exist between their respective 
programs. ' Federal legislation and court litigation ^ 
responding to the needs of handicapped and limited-English 
speaking children are iumpwrlzed. The paper discusses 
approaches to non-biased assessment, defines other areas 
needing attention and recommends Improvements In due process, 

' diagnosis and assessment, personnel competencies and lEP's. 
It is concluded that without timely anrf substantial .efforts 
toward bringing bilingual and specjal education into greater 

. collaboration, c'our^ interventions wl ' I continue to define 
their intersection. 

ft 

6allegbs, R. L., Garner, k, Y., & Rodriguez, R. C. Bilingual/ 
bicultural educat lon--spqclal education; An Interface . 
/ Paper presented at the Annual f^nte^nat lonal convention for 
the Council for Exceptional Children. Philadelphia, April, 
1980. (ERIC Document #187081.) 

^ ' " . 

This paper addresses two basic issues related to the 
education of bl 1 Ingual/blcultural handicapped children: 
Proper assessment and appropriate classroom placement, and 
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the provision of educational services which adequately meet 
the linguistic and cultural needs of tlie handicapped minority 
child. Relevant historic litigation and its impact on 
current specia} education programming Is summarized^ 
Bi I ingual/biculturai considerations are explored^ examined, 
^nd related to tbe needs of the exceptional bilingual child; 

Greenlee, «. Specifying the needs of' a "bH inguai" 

developmental I yd ^ sab led population: Issues and case 
.studle?. NABE Journal . I98I, 6, pp. 55-76. 

This paper re\:2ws literature r si a ted to linguistic and 
cognitive assessment of chi Idren whose home language is not 
EngHsh. Iss^esHdentlf led include criteria for labeling 
minority children cognltively deficient, the relationship 
between bl I ingiial ism^and cognitive dlevelopmentf acquisition* 
of Spanish and English, by bilingual children, and the design 
^ of programs for children from non-English speaking baclcground 
who are also experiencing developmental disability. Sketches 
of three bilingual children with developmental problems as ' 
^ well as^diverse sets of abilities are presented. 

Landurand, P. • Bridging the gap between blllnquaKand special 

education . Reston. VA; CEC. 1980l (ERIC Document #E0191 . 

2537) : . . 

This report includes three papers on the exceptional ,^ 
bilingual child and summaries of 22 bi I ingual/blcultural 
special education federally/funded training programs. The 
first paper, "Bilingual Special Education Report" by P. 
Landurand, describes Hassachusetts' BMIngual Spe^al 
Education Project (BISEP) which has cooperated with regional 
education ^centers In developing a clear'inghdus^, resource 
directory, and training workshops for school personnel. The 
^ second paper, '-'The Illinois Resource Center: A Model Program 

■for the Provision of Suppqrt Services" by N. Dew and R« 
'•erlman, describes the activities of a state resource center 
In the areas of inservice, publication and. dissemination, and 
teacher training. The third paper, "Ma Inst reaming Inservice 
Project for Children of Limited English Speaking Ability" by 
A. Schuhmann and M. Napollello, reviews a program at Kean • 
College, New Jersey, for special education, bi lingual* 

.^education, and teachers of English as a second language. The 
22 project descriptions concluding the paper provide a brfcC 
summary of each project as well as the name atlid address of a 
contact person. " 

Mowder, B. A. A strategy for the assessment of -bilingual 
handicapped chi fdren. Psychology In the Schoo!s . 1980, 
' 12(1), 7-n. 
/ 



Because of current federal legislation, educators musluassess 
children with possible handicapping condition's and plan an 
. individual education program foV^each child with a special 
need.l^This paper discusses pait measurement directions and 
*^ mal<es recommendations for the, assessment of bilingual, 
culturally differervt children. 

Omarl<, D. Rr, V Erickspn, J. G. (Eds.). The bi 1 inqual exceptional 
child . San Diego, CA: College Hill Press, 1983. 

This book "I ^ intended to help non-minority professionals 
become sensitive to th^ t ingulstic and cultural needs of 
minority exceptional children.. It^ is divided into 3 
sections: The first section Introduces basic issues and 
conceptualizations regarding bi lingual exce|)tlonal children, 
including assessment procedures in speech, language, hearing, 
social', and cognitive areas. Jhe second section presents 
specif ic exceptional 1 ties ranging from handicapped' to gifted, 
within various linguistic and cultural groups. The th-frd ' 
section presents information r'e$ar'(j|ing national organiza- 
tions, alti»rnatlve moddls, and p^ografti evaluation. 

OcHoa, A. M.» & Hurtado, J. (Ed?.). Special education and ♦•^^ 
bilingual child . San Diego, CA: National Origin 
Desegregation Lau Center, San Diego State University, 1962. 

> 

This document includes papers presented at a conferenc|i|^ 
sponsored by thet, San Diego NOD Lau Center In PasWdena, CWf In 
December 1981. The goals of the conference- Included shared 
responsibility and coordination across programs,^ increasing 
understanding of language minority students who have special 
needs, strengthening staff skills, and increasing parental 
involvem«/it in special education pr'^rams for language ^ 
minority students. 'Sixteen papers address topics such as 
idehtiflcati . language, minority students with exceptional 
needs, use of interpreters and translators, application of a 
bilingual instructional framework to special education, 
developing bilingual individualized educational plans for 
language minority students, and use of state and federal m 
agency resources. . . 

Rodriguez, R. €.., Cole, J. J., Stlle,.S. W. , & Gal legos, R. L. 
Bilingual Ism and blxultural ism for the special education 
classroom. Teacher Education and Special Education , 1979 » It 
pp. 69-7^. 

This paper presents a plan of action to assist' special 
educators in their Interactions with Hispanic handicapped^ 
children and the parents of these children. It Is. Suggested 
that teachers should develop competencies for Working with 
minority handicapped children In the areas of sociological 
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and historical ay^arcnessi parental and cunmunity inclusion, 
coinmunication in Spanish, and bi Hngual/bicuUural fpeclal 
education cijrricula in art, language arts, and vocabulary. 

Teinpes, F. }ft theoretical framework for bilingual instruction: 
How does it apply to students in special education ? 
Sacramento,, CAs California State Department of Education, 

* Off ice of Bi I ingual Bicultural Education, 1982. 

^ ' ' ♦ 

This paper describ,es an empirically supptmed theoretical 
rationale for the education of limited English proficient 
students and exa^nines some 'tentative implications of that 
theoretical viewpoint for the education of LEP pupils who 
require special education services. 

Vasquez, M. Questions and answers on i»i,ltnqual and speciaT 

education . Sacramento, ,CA: California State Department of 
Education, Offices of 'Special Education and Bilingual 
Bicultural Education, n.d. 

This paper is a draft of a document that addresses a few 
significant questions currently asked by educators. Issues 
covered include major requirements for special education 
under state and federal laws and regulations; major require-* 
ments of AB 507; sections of special education and bilingual 
education law that are similar and possible implementation of 
these sections; fiscal resources that can be used for LEP 
children who are alio eligible for special education 
services; and parallel requirements of state bilingual 
education and special education programs. This document is a 
draft an^ is therefore not aval lable 'for dissemination. 
However, any questions regarding these issues may be sent to 
the author at California State Department of Education, local 
Assistance Unit, Office of Special EducatKon, 721 Capitol 
Hall, Room 636, Sacramento, CA 958lA. 

•I 

* . • ■ • ■ fi' 
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1 1 . RESEARCH COMPLETED 



Belz, H. F» y^ssessinq learning disabilities In terms of cultural 
baclcqround . 

This stud>s funded by the Culifornia State Department of 
Education, is an Intermediate step in the on-going development of 
a culture-fair model for assessing the learning and behavior 
problems of adolescents, in this model, diagnosis is re-centered 
from" the traditional focus on variables assumed to lie within the 
youth to a focus on youth as a person who is developing within a 
total "learning space." The leart^ing space is defined as a set of 
interacting role-relations which includes marital and ethnic 
status of the parents, sex-typing of the student and other family 
' members, the student's ordinal place, and the father's occupation. 
Information not only about the student but also about the specific 
cultural and socia! patterns being transmitted to the student Is 
thus systematically sought and evaluated. This study ^as been 
completed. For further information contact Lai It Roy, Consultant, 
Office of Special Education, Department of Education, 721 Capitol 
Mali, Sacramento, CA 9581^, (916) 232-W9. 

Brucic, M., Rabinovltch, M., & pates, M. The- effects of French 

ir/mersion programs on children with language di sabi lit ies; A 
preliminary report. Working papers on tfi I ingual ismi No. 5 . 
Toronto: Ontario Institute for Studies in Education, Bilingual 
. Education Project, 1975. (ERIC Document #1252^2) 

This preliminary report describes an ongoing investigation begun 
in. September 1970 of how Anglophone children with 
language-learning disabilities fare in French inmersion programs. 
Their progress has been followed from Kindergarten to G^ade 3f 

' ' with, p<|sitive prellr'iary results. The chljdren have learned to 
read irTboth English «jnd French; their school^ achievement is 
adequate; and they can understand as well as communicate in their 
second language Mith some facility. Forthermorc. their first 
language acquisition does ndt appear to have been retarded by this 
educational experience. T^'.s report is considered preliminary due 
to the small dumber of children studied. But it is hoped that in 

t^" several years the sire of the experimental gi^Hip will have 

increased enough to warrant drawing more general conclusions than 
is presently possible. 

BrucH, M. Th'fe suitability of early French immersion program for the 
1 anguage Id i sab I ed ■ ch i I d . Ottawa, Ontario: Department of the 
vSecretary of St^e, 1978. (ERIC Document #£0153^60) 

This is th% second report of a longitudinal project, initiated in 
1970.,. in which children with and without language problems are 
Identified in French immer^sion and English l<indergartens and 

% • 

• , ■ ; • 
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closely monitored tO/^he end of grade 3. This study investigates 
the desirability of early French Intnerslon program for 
English-speaking children with language learning disabilities. 
The primary focus of the research Is to determine whether these 
children should be left In the French Immersion program or be 
transferred to an all-Eng4lsh program. The four groups selected 
for the study comprise children with language disabilities In 
French immersion programs (FP) and In English classes (EP), 
children with normal language development In French Immersion 
programs (FC) and In English classes (EC). A comparison of the 
performance of the FP children on a number of academic, cognitive 
and linguistic tests to that of the £P children and to the two 
normal control groups indicates that the FP children acquire the 
basics of their "native language, learn the fundamental aspects of 
reading, spelling and math, and acquire proficiency in their 
second language. The results are discussed in terms of not 
switching children with problems out of irrmersion programs, but 
rather of...providing them with appropriate remedial services In the 
program. Statistical data and a copy of the screening test and 
the teacher rating scale are provided. 

Bruck, M. Switching out of French Immersion. Interchange on 
Educational Policy , 1978, 86-9^. 

Three case studies of children with specific learning disabilities 
who were switched out of French Immersion programs are presented 
to provide background for the development of hypotheses for future 
»stud, regarding the advisability of switching. 

Carpenter, L. J. Communication disorders In limited- and non^Enqllsh 
proficient children . Los Alamltos, CA: National Center for 
Bilingual Research, 1983. 

This report documents a study which Investigated the Interaction 
of special education and bilingual education ^n the area of 
speech- language pathology services provided to llrr'ted- and 
non-English proficient (LEP/NEP) children. The study surveyed 
speech- language pathologists, school districts, the California 
State Department of Education, and national and state professional 
organizations to gather Information describing current school 
practices and support services relative to communicatively 
disordered LEP/NEP children. Specific ar^sas of focus Included 
prevalence, clinician non-English language ability, language of 
Instruction, professional preparation for bilingual special 
education, and resource availability and usage of resources by 
speech- language pathologists. Appendlcf to nhe report Include a 
copy of the questionnaire used for the survey of speech-language 
pathologists; full reports of school district, State Department of 
Education, and professional organization surveys; and a 
bibliography of relevant literature. 
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Cegelka, P., S Rod'Sgfjez, A. Special education services for limited- ' 
and non-Enql !5h prof ic lent hancilcapped students; State of the art 
and future 'directions . ^ 

This project, funded by the California State Department of 
Education, Office of Special Education; examined current practices 
for the education of LEP/NEP handicapped children in the state of ^ 
Callf<frnla. The study addressed the following goals: (1) 
1 dent Ificit ion of the number of LEP/NEP students served by special 
education' programs In California^ (2) determination of the 
procedures for Identification of LEP/NEP students for special 
education assessment and for, placement tn special education ■& 
programs, (3) description of the special education and bilingual 
education program services provided for LEP/NEP handicapped 
children, and (5) description of exemplary programs which could 
serve as models for districts and SELPAs within the state of 
California. This study has been completed. For further 
' information contact Dr. Patricia Cegelka, San Diego State 

University, Department of Special Education, San Diego, CA 92182, 
(7U) 2<^5-6666. 

Dulay, .W> , Burt, M., S McKeon, D. Testing and teaching communicatively 
handicapped Hispanic children; The state of the art in 198O . San 
Francisco, Bloomsbury West, Inc., 1980. 

This document reports on a project conducted 0- r"- i TaMfornla 
State Department of Education. The project pr 'O&v-page 
handbook that reviews -research and current pra^ tlri to 

teaching and testing limited ^nd non-English - * , 'dr^n 
from Spanish languege backgrounds, who are el Jvere 
Language Handicap and Language and Speech 
< education services. The handbook was designed tc ■ ^nquage 

and speech professionals understand and begin to s ^x."^ - of the 
problems school districts are facing In the educatlo.. of 
handicapped children with limited English proficiency. This 
effort Is Intended as a first step In developing procedures and 
materials that will meet specifications of P.L. 9^-1^2 and 
California's Assembly Bill 1250. The handbook has three major 
parts: Insights from Research Includes state-of-the-art papers; a 
View of the Present Includes reviews of currently available tests 
and results of two field surveys; Recommendations made to the 
California State Department of Education are based on the findings 
of the project. 

Fredman, M. The effect of therapy given In Hebrew on the home language . 
of the bilingual or polyglot adult aphaslc In Isreal. British 
Journal of Disorders of Communication . 1975, 10, 61 -69. 

This study Investigated the Influence of language of therapy on 
language recovery In adult polyglot aphaslcs. Therapy was given 
In Hebrew to ^0 adult aphaslcs who had home languages other than 
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Hebrew." The purpose of the study was to determine the effect of 
therapy given in Hebrew on the patient's home language. Results 
Indicated that therapy in Hebrew had a positive effect on the home 
language. . - 

Grossman, H. What counselors, educators and psycho log 1st s should know 
about thenrispahlc culture In order to work more effectively with 
Hispanic exceptional students and tneir parents . 

This project, funded by the Cal if ornia .Stats Department of 
Education, provided Information about the Hispanic culture which 
is essential for the preparation of special educators, counselors, 
psychologists and other personnel to work with Hispanic 
excepj;lonal students and their parents. Specifically the study 
provTded Information about what Hispahlcs and othfers think 
professionals should know about the HIspSnIc culture as well as 
h.ow they think others should adapt their methods of assessment, . 
instruction, classroom management and' counsel ihg to the, cultural 
realities of Hispanic exceptional students and their parents. The 
general purpose .of this study was to provide Information regarding 
two questions; Is there an Hispanic culture in the United States? 
If so, what are the specific cultural characteristics which should 
be taken into account in the Identification and education of 

Hispanic exceptional s'tudents.? 

' " ' . , *♦ ■ . 

Four hundred and sixty-nine participants answered a^four-hundred 
item questionnaire. Seven conclusions were drawn from their ' 
responses to the questionnaire. 

1. There was a consen54JS among both Hispanic and non-Hispanic 
professionals that the cultures of the Latin American 
countries are similar enough so that *splte 'llfferences wh.ich 
exist among the countries there is still a L>tin AmerTcan ' 
culture which can be, descf Ibed, 

2. There as a consensus among both Hispanic and non-H!spanic 
professionals that although Hlspdnlcs living in the United 
States trace their roots back to many Latin American 
countries, there Is still a common denominator of Hispanic 
culture in the United States, especially for Hlspanl.s in the 
same socio-economic class. 

3... - There was a consensus among these profess I oha 1 s that 

I i nformation about the Hispanic culture— if presented in an 
'appropriate manner, stressing the dangers of 
over-generalizations and the Individual differences In 
acculturation, socio-economic level, etc., among Hlspanlcs — 
could be very useful in p/eparing professionals to work with 
Hispanic exceptional students and their parents. ^ 
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A. Hispanic professional? identified both aMsumber of cultural 
traits w^iich.'tend to characterize Hi span tcs in the United 
States and specific ways in which they^should be talcen into 
account when wprlci^g with Hispanic exceptional students ancj 
their parents. ~ , / * . ^ 

5. Non-Hispanic profes'^ionals, even those with considerable 
f experience worlcFng with Hispanic students and their parents, 

reported that they did not Icnow whether or not many of these 
^ ' traits were characteristics of HispAnics living in the United 
. States, - , 

6. Hispanic professionals did not agree that certain, other ' 
cultural traits of ten^ attributed to Hlspanics are actual ly 
characteristic of Hispanics living in the- United States. 

7. On the other hand, the non-H ilspan i c participants believed that 
a number of these traits were c>iaracteri sties of Hispanics 
living in the United States:, • 

This study has been completed. For further -information contact 
Dr. Herbert Grossman^ San Jose' State University, Department of 
Special Education, San Jose, CA 95^92 (40J) 277-26^6. 

Krashen, Si^, Bentson, P., Mendez,*V., Fee, C.,' & Dorsey,. C. Language 
delay and the limited English proficient child: Whjch language 
for therapy ? 

This study lool<ed at limited Engl ish prof icient (LEP) children 
with language delay enrolled in the ABC Unified School District in 
southern California. Case histories are presented as a first step 
toward resolving the issue of appropriate language of tiljerapy. 
Children ranged in age from 6 years to 11 years and lengtlirof — 
treatment ranged from 1 month' to A» 5 y eats. _ Al L chl Idren spoke 
Spanisl^as a first language and used Spanish at home with their 
parents.- They were all ctfnsidered to exhibit moderate to severe \ 
language delay In Spanish in any of the following areas: 
receptive or • expres,sive semantics, morphology, syntax^, or auditory 
memory. Spme ch i 1 dii^n received therapy Tn EnglJsh and some 
received therapy in Spanish'.' Ef°fect of 'therapy' on both languages 
was charted., This study has been completed and is to be published 
soon." For further information contact Dr. Stephen Krashen, USC, 
Department of Linguistics^ Los Angeles, CA. 90007, (213) 7^3-8778. 

Lan^don, H. W. Language p'roflle of bilingual students . 

This study, funded by. the California State Department of. 
Education, was undertalcen to analyze and compare .limited-English^ 
proficient students' .performance on speci flc "language and 
proficiency tasks in both Spanish and English, and to determine 
which task or cofnbination t^f tasks best predicted language 
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. C prof 1^1 ency. Specifically, the study addressed the following 
questions: (1). What Is the range of performance on specific 

. language tasks across four > age groups In each language (Spanish 
and English) of specifically defined LEP student?; (2) How does 
this performance relate to degrees of proficiency f durrd on^wo 
tests currently used In California, the LAS and BSM7; (3) How does 
development of one language compare with the other?; (4) Which 
task or combination of tasks administered best predict language 
prpf Icl.ency? Nfnety-thr'ee subject^ iranglng from 5:0 to 9:11 years 
, of age of Mexican-American descent from two southern neighboring 

^ conmunltfies of Santa Clara, California, were selected. The^e 
children ha<J some common characteristics: They were attending 
transitional bilingual programs and were performing at least- in 
the average range academically as reported by their teachers. The 
tasks adnilnLstered assessed a variety of receptive and expressive 
lang^uage skj'is and the two selected proficiency tests were the 
Bilingual Syntax Measure (BSM) and Language Assessment Scales 
(LAS). ' • 

The main findings were: 1) The rfiean for each task Increased with 
age and was higher In Spanish than English. The difference 

. between languages was not statistically significant; 2) The. 
average proficiency of students in Spanish usl-ng the LAS or BSM 
was not considered to be fluent until the age of 7; 3) The 
differences In means across languages were significantly ^ 
correlated with age for a limited number of tasks. As they grew 
older, the students tended to perfonti better In English as 
compared to Spanish on tasks that required less auditory-verbal 
processi ng or that were pai^ted-wUb-aj/LljsuaJ st Imulus^ 
Auditory Discrimination, Story Retel 1 1 ng. subtests of the LAS); 'A) 
The^e were more tasks that were significantly I ntercor related in 
English as compared to Spanlshi This I's attributed to, a similar . 
learning environment and exposure of the students In English as 
cT>mp'ared to Spanish; 5) The Internal reHabiiUy of the combined 
language tasks In Spanish was hltiher than the LAS In the same 
language. Thus, .the LAS In Spanish may not be an accurate 
Instrument in assessing the proflclfency of students In Spanish. 
This was not the case when the comparison was ctone In English. 
Either the LAS or the. five combined .tasks yielded similar results 

, concerning language proficiency; 6) Qualitative data revealed the 
students used specific words reflective of their environment. 

This project, has been completed. For further Information contact 
Dr. Henrlette W. Langdon, Morgan Hill Unified School District, 
Morgan Hill, CA 95037, (^08) 779-5272. 

Lerman, A., S Cortez, E. Discovering and meet ing the needs of Hispanic 
hearing Ityaired children . Albany, NY: NY State Education 
Department, Bureau of Physically Handicapped Children, 1978. 
(ERIC Document #155292) 
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During the 1976-77 school year members of the (Jooperatlve Research 
Endeavors In Education for the Deaf (CREED VH) project conducted 
a survey and analysis of the situation cf Hispanic hearing 
in^)alred children in New York City. The demographic profile of 
this population's home background and language environment, the 
school environment, culturaV factors and factors related to 
. individual children's deafness^ were examined. In addition, an. 

effort was mad© to determine the general characteristics of the 
' population In terms of language and affective functioning In 
school, and ^o understand the factors in the Hispanic childls 
background tH^t affect his functioning in school. Available 
literature on* Hispanic and other non-white deaf children is 
briefly reviewed, and the model design, study sample, and 
methodology used are described in ti^is document. Thte mos* 
. " relevant variables In the Hispanic deaf child's functioning were 
found to-be the presence of the nafjral father in the home and the 
traditional upbringing of the parents. Project activities for the 
1977-78 school year are outlined as 'they relate to the conclusione 
of the study. Survey lr\struments find data tables of multiple 
regression analyses of variables are appended to the document. 

Lesser, 'S. D.^ Improving' bilingual instruction and services in special 
schools . Brooklyn, NY: NY City Board of Education, Office of 
Educational Evaluation, 1975. (ERIC Document lEOI 39893) 

This etaluat ion, report is a description of a program designed to 
provide Individualized Intensive remedial reading services In both 
English and Spanish, home and community articulation, and 
bilingual guidance services to Spanish surnamed pupils. The 
program was funded under the [Elementary, Secondary Education Act 
" Title i. One thousand one hundred and forty-nine (1,1^9) pupils 
from special schools participated In the program. Children from 
psychiatric hospitals and resldental treatment centers who were 
classified as socially maladjusted and emotionally disturbed were 
included In the program. AddltlonaHy,-pupHs from^-^choal^ for 
the deaf, language and hearing, impaired, and occupational training 
centers for mantally retarded adolescents were Included. One of 
the program's selection criteria was two or more years retardation 
in reading English and/or Spanish. Because of the special nature 
of the student population served by this program, supportive 
guidance services were' an integral part of the Instructional 
program. The students' achievement was assessed by appropriate ^ 
levels of standardized reading tests administered or, s pre and 
post basis. The report concluded that the reading grades of . 
bilingual students improved from pre to post tes^s. Also, the use 
of bilingual staff and the individualized Instruction in Spanish 
appeared to have had a significant effect on the pupils' ability 
to learn. An appendix is included which contains forms used for . 
data col lection. 
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Luetke, B. Questionnaire results from fiex I can-American parents of 
hearing impaired children In the United States. American Annals 
of the Deaf . 1976, m, 565-568. . 

A questionnaire In both Spanish and English Mas sent to 
*Mex I can-American parents to Investigate their acceptance and 
understanding of the education and educators of their hearing 
Impaired chi I dren. The results Indicated desire for 
bM Ingual-bicultural education to complement tht use of Spanish in 
the home. The need for ^Spanish speaking professionals, parent 
counseling conducted In 'Spanish, and association with other tar'get 
parents was noted; Suggestions for educational Improvements for 
target. parents were also presented. \ 

Oxman, W. G, Comprehensive hearing Impaired reception program; Spring. 
1975 . Brooklyn, NY: NY City «oard of Education, Office of 
Educational Evaluation, 1975. (ERIC Document #137^53) 

.This document presents a description and evaluation of the 
Comprhensive Hearing Impaired Reception Program JCHIRP). This 
program was designed to Improve effective communication ski 1 1s f,or 
hearing handicappped students whose native language was not 
English, end whose language deficiencies prevented them , from 
effective participation in the learning process. A total of A? ° 
students, all of Hispanic background, participated 1n the program, 
The*program supplemented the regular services provided In resource 
rooms and in work-study program for thti hard of hearing In several 
schools. . In the resource rooms, handlcapt)ed students received 
supportive services for part of the school day, and the remainder 
of their time was spent in regular classes. The program consisted 
of Individual and small -group language lessons conducted for a^ 
least AO minutes daily. The evaluati.on .included pre- and post 
testing with the neWIy prepared Rating Scale of Pupils' Ability to 
Speak Spanish tests. Although the rescilts did not reveal 
significant changes, the program served target population in 
.need of its services. As an adjunct to the resource room program, 
the prog»*am appears limited to the extent to which It went beyond 
the scope of the services already provided. 

Rueda, R. Hej^l I ngui Stic awareness in monolingual and bilingual mildly 
retarded children. NABE Journal . 1983, 8, 55-67. 

This study evaluated the metalinguistic awareness and cognitive 
'functioning of matched groups of bilingual and monolingual mildly 
retarded students. Th; results indicatec* that the bilingual 
subjects did not outperform the monolingual subjects on a 
neo-Piagetlan measure of conservation, alUiough there were 
differences on the metal inguist Ic tasks, ihcse results are 
discussed In relation to current theories of language and 
cognition in bilingual children. 

0 




Sanua, V. D. Bilingual progratn for physically handicapped children; 
School year. 197^-1975 ., Brooklyn, NY; NY City Board of • 
Education, Office of Education Evaluation! 1975> (ERIC Document 
#ED137^^8) \ . > 

This purpose of the Bilingual Program for physically handicapped 
children v^s to provide a learning environment in which 
handicapped children who do not spealc English' or who speak with 
difficulty would be able to function?] in their native languagei» 
Emphasis was placed on the chi Idren; improving their native^ 
language along with learning English las a second language. 
Emphasis was placed also on ^^proving. the student's 

% self-understanding and self Image through ^demonstrating the worth 
and value of the use of his nat i ve Haniguage, ?and by providing 
instruction inl Hispanic history andlculture. In addition to the, 
instructional component, the project incorporated three other 
components: curriculum and materials development , teacher 
training^ and parental involvement. To evaluate the effectiveness 

^ of the program, pre- and post tests <?fere administered to the 
srtodents. It was found that 78 percent bf the, pupils showed some 
progress in redding, 7^ percent {mpr6Ved\ their' self-image, and 85 
percent of the pu^iJs improved their Icnowledge of P 3panic 
culture, 

Sirota, N. Bilingual program for' chi Idren in Bureau CRHP classes: 
School year, 1975-1976 . Broclclyn, NY: NY City Board of 
Education, 0/fice of Educational Evaluation, 1976. (ERIC Document 

• 'J 
This document presents a description and evaluation of the 

i}i lingual program f or'^ch i 1 dren in Bilingual Class for Retarded and 

liental Development (BCRHD), a proqram designed to provide 

^ bilingual instructional and suppok'tive services to el igible BCRMD 

^tud^nts. The program provided supplementary bilingual bicultural 

services fo 153 mentally retarded pupils of whom 108 wer.e 

non-English dominant and ^S.were English dominan^. The program 

opeV'lted in four BCRHD schools. Each school was {provided with a 

project team made up of a Bilingual Resource Room Teacher and a 

Bilingual Paraprofessional . The primary goal of the program was 

to provide equal educational opportunity for non-English speaking 

children tl^rough activities that would maximize their native 

.language proficiency while developing competence in English. The 

program also sought to train bilingual teachers and to develop a 

bi I ingual -bicultural curriculum. The bilingual resource room 

teams served two kinds of Spanish-speaking students: those most 

limi^d in English speaking ability, and those less limited. The 

first group received daily bilingual instruction in CORE ) 

(Curriculum, language arts, mdth, Engli5>h as a second language and 

cultural heritage. The second group received supportive bi I ingua I 

instruction three times per week. Unlike the first group, these 
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students 'received their developmental readlrfg Instruction In 
'English. Fln<^ings Indicated that success was achieved In Spanish 
reading, mathematics, CORE curriculum, cultural heritage and self 
concept. Pupils failed to achieve success in Engl ish as a second 
' laniguage. 

Twbmey, S. C, Gal legos, C, Andersen, L., Williamson, B., & 
Williamson, J. A study of the effectiveness of various 
nondiscriminatory and I inguistlcal Iv and cult urally appropriate 
assessment criteria for placement of minority st udents in special 
education programs . Merced, CA: Planning Associates, 1980. 

This document reports on a project conducted for the Cal if orn la 
State Department of Education. This project involved a 
descriptive f i el jl study with .a representative sample of Local 
Educational Agenc I es^nd Special Education Service Regions. The 
field study was designed to describe currently applied special 
education placement criteria and practices related to those 
criteria. Related practices were ident If led ;at all elemerri of 
the special education process from search and referral to 
educational planning gnd jnstructlon. ,^ 



J 
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III. RESEARCH IN PROGRESS ^ 



The following studkis are known to be In progress at the pr^sfent t Ime, 
but Information regarding the details of each project were not 
available for Inclusion as annotations In this bibliography! Thus we 
have listed bnly the .project title' and jthe name of the contact person 
If you would nice to obtain more information about these studies. 

♦ 

"Analysis and evaluation of strategies to increase and maintain reading 
* sitl lis of the minority LD child" 

Contact: Joseph Oelquadrl 

University of Kansas 
Bureau of Child Research 
223 Haworth ? - 

Lawrence, KS 660^5 ' 

r. - ' 

"Analysis of determinants Impacting on educational services of 
handicapped Papago students" 

Contact: Parol Locust 

University of Arizona 

College of Education * 

Tucson, AZ 85721 

"Aspects of- the phonologic and syntactic/semantic processes of emerging 
language of normal preschoolers who are jjecoming bilingual and their 
language disorder counterpoints" 

Contact: Paula Menyuk' 

Bostc^n University - 
Scbool of Education 
881 Commonwealth Avenue 
. Boston, MA 02215 

"Evaluation of the effects of the Implementation of Chapter 766 on 
special educetion In Massachusetts" 

Contact: James F, McGarry . ' • 

Massachusetts Dept. of Education 
31 St. James Avenue ^ 
Boston, MA 02116 

'^'^'Evaluatlon of Second language Institutes" ^ 

Contact:^ Patricia Gandara 

425 Bunkhouse Way ' 
Sacramento, CA 95831 
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"Factors related to gaining and using education rights Information by 
Inner city families with handicapped children" 

Contact? Mary Lpwry 

Parents Cainpaign for Handicapped ^ 
• • CKI Idren and Youth 
1201 l6th Street, NW 
Washington, DC, 20036 ; 

"International research Inforijwtlon and training center" 

Contact: William Frey / 

Michigan State "University 

University Center for Interational p 

Rehabilitation 
513 Erlck«on Hall 
Eas,t Landing, Ml 48824 

' • ' * 

"Non-dlscrimlnatory assessment of racial minority group children" 

Contact: Reginald Jones 

University of. California 
Berkeley 

* Sponsored Projects Office 

M-11 Wheeler Hall . • 
Berkeley, CA 94720 

"Representation of Hispanic students in special, education and gifted 
programs In five states" 

Contact: W,' Frederick Staub 

Ohio State University ^ 

Research Foundation 
1314 Kinnear Road ' 
Columbus, OH 43212 

"Research and evaluation of this art on children who are Hispanic and 
handicapped (Project REACHHV 

Contact; Abdin Noboa , 

Latino Institute 
Research- Division 
•1760 Reston Avenue 
» Suite 101 • 
/ , Reston, VA 22090 

"Research integration projects Nondiscriminatory assessment" 

Contact: T. R, Kratochwill or A, A. Cancel 1 1 
University of Arizona 
Department of Education 
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i... 

•'Study of the relative Influence of factors underlying the 
participation and expectatlpns of "rriMority handicapped adolescents' in 
school acts" 

Contact: Kay Hartwell or Robert Grinder 

Arizona State University > - 
« Center for Atlolescent Research Evaluation 

. Department of Special £ducation 
Tempe, AZ 8528I 

"The Influence of race and social behavior on teachers' reconimendat Ion 
for special services" 

Contact: Joseph Price 

Tilchigan State University 
Col lege of Education 
25A Erickson Hall 
East Lansing, HI AB82^ 

"The validation of the Systefn of Multicultural Plural I stIc Assessment 
(SOMPA)" o , . ' 

Contact: Richard A. Figueroa 

" University of California, Davis 
Department oiF Education 
Davis, CA 95616 
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\3 i « 
» IV^ iteSOURCES / 

Organizations 

American Spcech-Language-Hear Ing Association (ASHA)^ 
10801 RockviHe Pike ' 
Rockvili , Maryland 20852 
(301) 897-5700 * . . 

ASHA is the national professional crganizatign of ,5peech-» language 
pathologist and audlologlsts and it offers a variety of resources 
to both members and non-members ^ 

a. Brochures and Printed Materials: All brochures and printed 
materials are available from ASHA, Publication Sales. 

•) 1982-83 Directory of Bilingual Speech-Language Pathologists 
(1982) " 

The Directory 1$ a listing of all members of ASHA who have 
Identified themselves as having foreign language ski lis. 
As stated l?i the Foreword: "The Directory was compiled 
from responses to the ASHA Annual Membership Update survey 
and a subsequent questionnaire of language proficiency. 
The language prof Iclency questionnaire required subjective 
$«rf-evalu»;lon, of the level of foreign language fluencyc 
art<l ability to provide ciii>lcal services and/or 
' Interpreting. In the foreign language. No objective measure 
of foreign language proficiency was utilized. The 
Directory Is divided alphabetically by language, state and 
city H'lthln tbat state. Individual listings provide the 
following Information: name, highest academic degree, 
addressp phone number(s), level tof foreign language fluency 
and special abllltfes, and area of clinical certification." 
Languages represented Include Chinese, French, German, 
Italian, Japanese, Russian, Spanish, Arabic, Croatian, 
Danish, Dutch, Finnish, Greek, Gueratl, Hawaiian Pidgin, 
Hebrew, Hind!, Hungarian, Indonesian, Lithuanian, Latrlcan, 
Macedonian, Marthl, Marshal lese, Norwelglan, Plllplno, 
' .Polish, Protuguese, Swedish, Tahltlan, Turkish, Ukralnean, 
^ Yddlsh, and Yugoslavian. The directory is available for 
$3.50 for mergers and $7.00 for non-members. 

2) How Does Your Child Hear and Talk?/ Clue Tal Habla v Oye Su 
Wlno? 

This brochure Is an English/Spanish publication designed to 
i^elp clinicians answer frequently-asked questions about 
speech- language-hearing disorders. One-25 copies, frcc>j 26 
or mre copies $.13 each. 
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3) Partners in Lanquaqei A Guide for Jarents/Comp.aneros En El 
' tdioma: Guia Para Los Padres (1981) / ~ 

This is an English/Spanish threcbool^let set covering 
language development and language stimulation foruse with 
parents of communicatively disord^ired children. The three 
booklets are 'The Baby,', 'The Todd?e. ' and 'The Young . 
Child' and are available for $7.50 for the set or $2.50 
each. 

rce Guide to Multicultural Tesfe and Materials (1981) 

This guide prd^ents materials, including hooks, cassettes, 
study cards, catalogues, and tests, design^ for use with 
language mihbrlties. The guide describes materials and • 
" provides costs and orderina Informq^tion. it is available 
for $1.85 for members and $3.70 for non-members. 

Training 

1) ASHA ho.lds its national convent i oh ea'dh Noyember and ^ 
sevarai regional conferences, throughout the year. These 
meetings feature shortcourses, workshops, and^t^echnical 
sessions as well as other types of informatloft of interest 
to the Sfembership. Many of the training opportunities ' 
address issues relevant to serviiig\fommunicatively ^' 
disordered LEP/NEP childcen* 

2) The Bilingual Language Learning System ftllS) and 
InstitJte's . BLIS is a project designed to. Imph^v^ quantity, 
and quality of clinical service to Hispanic comm/nkatively 
disordered children. In f98l, ASHA received funJing from 
Special Education Programs. U.S. Department of Education, 
to develop a three-year project to meet the needs of 
speech- language pathologists and audlologLsts who are not 
prepared to evaluate arid treat communicatively disordered " 
Hispanic children. The Bilingual Language Learning System 
(6LL5J project was desiijned iq 'produce a training manual 
for use in a series of two-day ipservice training 
institutes, Curricolu«i for the institutes will include 
normative data regarding developmental sequences in Spanish 
and dual language acquisition; general assessment 
considerations and speclffc procedures; case selection 
criteria; intervention strategies including choice of 
language of instruction; and implications for education 
including cooperative Interaction with other school 
profession^ I s^« 

The Intent of the project' is to train bl I Ingual/btcultural 
speech- language pathologist to train other professional In 
university programs end In state education departments. 
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During the first year of the project (August 19fll-Kay 19Q2) 
a training manual was developed and primary training teams 
were selected. During the second year (October 1982-Hay 
1983) institutes will be conducted in Arizona, Ca1ifornla» 
Colorado, Florida, Illinois, New Mexico, New York, and 
.Texas to train Hispanic bi 1 ingual/bicuUural professionals. 
Durlnjiythe final year of the project, professionals trained 
In the.second year will conduct institutes for monolingual 
professionals. Although Initially designed to meet the 
needs of clinicians serving' Spanish-language children, 
. principles of assessment and intervention developed for the 
Bilingual Languac^ Learning System will eventually be 
extended and applied to other communicatively disordered 
non-English populations. Eor further information regarding 
DLLS, contact. Parker Anderson it ASHA. 

~ . . '4 

The Council for Exceptional Children (CEC) 

1920 Association Drive 

Reston, Virginia, 22091 

(703) 620-3660 ^- . . 

CEC, an advocacy group for special education, provides technical 
assistance and training for thos^ involved with teaching 
exceptional children. Resources ava i laMe include conferences, 
workshops, customized andon-file computer bibliographic searches. 
Journals, and' books. Some particularly relevant publications 
include: 

Plata, M. Assessment, placement and programming of bilinoual 

exceptional pupils: A practical approach (CEC catalogue #25D) 

This paper describes factors which contribute to bias in 
• testing and discusses topics such as: self-check on 
non-discriminatory assessment procedures; data for appropriate 
placement; placement alternatives; Interpretations of 
assessment data; guidelines and. criteria for progt^amming; 
collaborative efforts in planning instruction; the role of 
parents and bilingual education in instruction planning and 
programming; useful instructional strategies; and pitfalls to 
avoid. ($7*00 for non-members; $5*95 ^or members) 

Baca, L., & Bransford, J. An appropriate education for handicapped 
children of limited English proficiency (CEC catalogue I25M \ 

This document presents a discussion of issues relevant to 
bilingual special education. ($4.00 for non-members; $3>40 
for members) 
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Education of Exceptional-^ ingua I Students (CEC order #5l6) 

This computer search reprint Includes 170 abstracts from the 
ERIC and ECER data bases. ($15.00 for non-members; $12.75 for 
members) 

CEC's annual conventions offer a variety of sessions and t.arkshops 
including many relevant to clinical management of communicatively 
disordered LEP/NEP children. CEC also sponsors topical conferences 
regarding culturally and linguistically different children: 
Cultur^My Diverse Exceptional Children (I973)f The Exceptional 
Bilingual Child (I98l), and The Exceptional Bilingual Child (1982). 
Papers presented at these conferences are generally available 
through the ERIC Document Reproduction service. At the most recent 
topical conference, an Intensive workshop entitled "Speech and 
Language Development: Pathology Services and the 
Bi I fngual/Blcultural Child" was offered and was designed to 
''Improve evaluation and treatment of bilingual Spanish/English 
children; follow appropriate procedures for assessing the bilingual 
child's speech and |anguage; make appropriate case selection 
decisions; develop effective Intervention strategies for 
communicatively handicapped Hispanic children; and work more 
effectively with other professionals to Improve the bll,lngual 
child's communicative and academic performance." Part of the 
workshop presented Information from ASHA's Bilingual Language 
Learning System. CEC also offers Information through 12 special 
Interest divisions Including: Division for Physical ly Handicapped, 
Council of Administrators of Special Education, Council for 
Children with Behavioral Disorders, Division on Mental Retardation, 
Division for Children with Cownunlcatlon Disorders, Division for 
Learning Disabilities, Division for ihi Visually Handicapped. The 
Association for the Gifted, Teacher Education Division, Division 
for Early Childhood, Council for E((^atlonal Diagnostic Services, 
and Division on Carreer Development. 

3. California State Department of Education 

The activities of the Office of Special Education Include personnel 
development and Information dissemination through training . 
"workshops. Institutes, and Inservlces and research commissioned by 
the Office through grants and contracts to 'Other organizations. 
Some resources are available to practitioners Indirectly^ such 
Inservlces conducted by the Office of Special Education and 
presented through local school districts. Others are available 
directly, such as state-sponsored training Institutes open to 
individuals. 

Remedlatfon Issues of curriculum design and prescription are 
considered to fall within the domain of local school districts. As 
a result, state programs have primarily focused' on determining 
numbers of LEP/NEP children In need of special education service 
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and addressing diagnostic issues relevant to that ponulation. For 
Information regarding'bi 1 ingual special education, contact Hafia 
Vasquez In the Office of Special Education (916-445-9^22). 

a. Special Educatfon Re^ourcg Network (SERN> » 

<^ ' 
The Special Education Respurce N^ifwork system, under the Office 
of Special Education, operates as a resource service with .9 
regional centers around the state.' SERN gathers and 
disseminates information relevant to a1 Inspects of special ' 
education Including areas such as bilingual special education, 
assessment, parent train^lng, fihgrm development an(f 
evaluation, and preschool services. The organization provides 
^services and workshops and offers consultation to sthool 
districts on request. Three workshops available that arte 
releva'ftt to bilingual special education cover: 

Module 1: Legislation and cooperative program activities for 
&U lingual education and special education. 

Module 2: Bilingual education an^ Imp 1 (cat Ions for special 
education; research results regarding second 
language acqulsi%Jon and assessment. _ ' ■ , ' 

' ' u 

Module, 3: Teaching methodologies for bl 1 ingu^l special 
educa1;ion students. « 

In addition, SERN does individual needs a; s. „«nts to design 
^nservices that meet specific district need». In general, 
, resources from SERN ar\s indire&tly available to practitioners 
' through local, school districts, bu^ information regarding 
SERN's acti^^itles is aVai labl'e' f roi^ the Office>of Special 
Education, F^er Sonne I Development UnU«(9l6) 3^2-4695. 

b. Second Language Training and Assessment institutes 

The Office of^Special Education \>ffers Inservlce training 
opportunities directly to practitioners through summer training 
institutes. These institutes provide training to assessment 
personnel to Improve second language proficiency, understand 
the culture of LEP/NEP students, and learn about assessment 

. techniques. and instruments for use with LEP/NEP children. 
State credent iaied/l icensed school employees such as' 
speech- language pathologists, school psychologists, resource 
specialists, nurses, and bilingual educators are eligible to 
pa^rticipate In the Institutes. Infbrmatioi^ presented ap;; I i.es 
to Spanish, Cantonese, and Vietnamese speakers and covers 

" Intensive language study, assessment processes anc 'procedures, 

conferencing, lEP's, cultural ImpI ici^tlons, and. reh .^dlatlon and 
. language of instruction. Training is individualized for 
participants and the overall ^oal is to certify bl I Ingual 
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special educators within the framework of SB 386 (certification 
of bilingual cross-cultural assessment competence for Special 
educators). There are minimal fees for the' Institutes since 
participant costs are supported by state. and federal resources, 
ai/d the various programs range from 10 days to .6 weeks In 
duration. The program is announced through mailings to school 
districts and further Information may be obtained from the 
Office of Special Education, Personnel Development^ (916) 

Research Support | 

The Office of Special' Education has also commissi oiled -several 
studies releviint to bilingual special education. Research 
efforts supported by the state are described In the 'Research . 
section of this bibliography.' 

Ik 

Other Activities 

Th^ Department of Education, in conjunction with the San Diegb 
, Lau Center, sponsored a statewide conference regarding 
bilingual special education. Proceedings of the conference 
have b^een published and are described In the Position Papers 
section of this bibl logJ-aphy. Further Information regarding 
-the conference and Its proceedings Is available from the San 
Diego Lau Center, 6363 Al^sprado Court, San Diego, CA 92120. 

The Departmer»t has also compiled a directory of bilingual 
special education personnel based on self -reports of language 
ability by special educacors. Information regarding the 
directory Is available from the Office of Sp'sclal Education. 

The Department also sponsored the development of a training 
module, "Developing linguistically appropriate goals and 
objectives for LEP children," which addresses. In part, the 
difficulty in differentiating language disorders fromifecond 
language development. This module Is available frttsTSK charge 
to school districts from the Office of Special Education. 

Jhe State Department of Education also has a number of 
rtuaterlals available. 

Second Language Training Modules . An approach to train 

psychologists,, speech and language specialist, and other ! 
assessment personnel in acquiring a second language. J 
Developed by Paul FInkbelner and PennI Foley, Office of / 
Special Education. ^ 

Staff Development. First & Second Language Training Modules (1. 
II). Developed for the Office of Special Education, conta%!t 
PennI Foley. 
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Documents Available from the Office of Bt Ungual Bicultural 
Education 

Background Statement on Bilingual Education Program Quality 
Review Instrument (K-6), California State Department of 
Education, I98O. 

o 

Bilingual Education Program Quel ity Review instrument (K-6), 
California iState Department of Education, I98O. 

Bilingual Program Policy and Assessment Issues, California 
, State Department of Education, I98O. 

■» 

Schooling t Language HI nor ity. Students; A Ttieoretlcal 
Framework . Office of Bilingual Bicultural Education, 
California State Department of Education, Evaluation, 
Dissemination, £ Assessment Center,- Cal State Los Angeles, 
1981. . 

Asian S Language Minority Handbooks . Office of Bilingual 
Bicultural Education, State Department of Education.' 
Available for major refugee populations: Vietnamese, 
Cambodian, Lao. etc. 
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B. C<a|Hiter Searches 

A number of resources are available If you are interested in obtaining 
computerized searches of literature relevant to bilingual special 
education^ 

1* Clearii.^jhousesc ' 

a. ERIC: Sixteen ERIC Clearinghouses are located^ throughout the 
nation. Thfey provide a variety of services including custoni 
computer searches, reprints of searches on file that cover 
popular topics, and document^ reproduction. The most useful 
CleaVlnghouses for bilingual special education are: 

ERIC Clearinghouse on Handicapped and Gifted Children 
Council for Except ional^ Chi I dl'en 
1920 Association Drive ^ * 
Reston, VA 22091 

ERIC C it ringhouse on Urban Ecjcation 
Teachers Coll€!ge, Columbia University 
52| W. 120th Street 
Box AO 

New York, NY 10027 

ERIC Clearinghouse on Language and Linguistics 
Center for AppI led Linguistics 
1611 North Kent Street 
Arlington, VA 222^? 

"eric Clearin^mjse on Rural Education and Small Schools 
New Mexico State University ^ 
Box 3 AP 

Las Cruces, NM 88003 

ERIC Clearinghouse on Tests, Measurement, and Evaluation 
Educational Testing Service 
Princeton, NJ O85M 

b. National Clearinghouse for Bilingual Education 

1300 Wilson BVvd. ' / 
Suit? B2-11 . . 

Rosslyn, VA 22209 
(703) 522-0710 

NCBE is a federally funded clearinghouse on information 
relevant to bilingual education. As such it provides a variety 
of services^, primarily in the form of printed materials, 
including reference and referral services, computer searches, 
monthly newsletter^ publications, information paclcets, 
coordination with other information resources, technical 
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assistance and data base 4,eve1opment and access. The 
Clearinghouse has available reprints of prepared computer 
searches for biljnguai special education as well as bilingual 
special education information paclcets. Informatiofi pacltets are 
free of charge; there fa a nominal fee for search reprints. . 

c. Dissertation Information Services 
UnUfcrsity Hicrof.i1ms international 
300 North Zeeb Road 
Ann Arbor, Ml ^8106 

This CleaiUjighouse is responsible for unpublished dissertations 
and therefore can be of assistance in locating specific 
• rese^fcli studies. ^ 

Local Facilities ' • 

Libraries located at area campuses of the University of California 
and California State Uniyersities and Colleges systems have 
/acilities available to conduct computerized searche.s. Generally 
there is a service fee for off-campus requestors in addition to the* 
cost of computer time and printing. Reference librarians at 
'specific campuses can provide further information and will assist 
in designing the search. 
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C. Published Materials 



{ 



♦I 

Collier, C, Baca/L.y & Kalk, M. (Eds.) Bueno-Musep bilingual special 
education annotated bibliography . Renos Counterpoint Handcrafted 
Boolcs, 1983. 

■ ' ^ » 

This annotated bibliography consists of A volumes bound together 
, and provides references and resources covering General Information 
on Bilingual Special Education, NateriaTs and Currjculum 
Development, Hultlcultural Resources and Curriculum Development, 
and Special Needs. 

Deignan, M. .€.,'* Ryan, K. E. Annotated bibliography of bilingual, 
teaching materials applicable to the special learning needs of 
SpanUh-domlnant special education pupils . Portsmduth, NH: New 
Engfand Teacher Corps Networic, 1979. 

This bibliography .lists information on materials for bilingual 
special educate for Spanish dominant exceptional children. 
Information on author, publisher, price, and specific suttabMlty 
' ' for special needs children Is presented along with a bri^f 

description of the material. Hater ials are organized according to 
principal thrust In 10 areas: motor development, visual 
perceptual development, auditory perceptual development, language 
development, conceptual development, mathematics, social 
awareness, language arts, health and science, and early childhood. 

a 

Dew, N, Meeting the needs of exceptional children of limited English 
proficiency . Arlington Heights, IL: Illinois Resource Center for 
Exceptional Bilingual Chilean, n.d. 

This docunfent provides a series of worlcshop paclcages including 
nom-discriminatory assessment of LEP exceptional children, 
alternative program models, designing lEPs for LEP pupils, 
language development programs and language use pUns, and 
^classroom management techniques. , 

Nondiscriminatory testing: A selective bibliography . Reston, VA: 
CEC, 1975. (Exceptional Child Bibi iography. Series No. 645; ERIC 
Document #ED 10^1062.) 

This annotated bibliography on nondiscriminatory testing contains 
approximately 75 abstracts and associated indexing information for 
documents published from 1962 to 197^ and selected from the 
computer files of CEC and ERIC. Cit^ations are categorized * 
according to assessment l^actors related to the test talcer, the 
test giv^r, and the test itself. Selection and classification of 
articles and boolcs for each category was based on information 
provided In the abstracts. References included ^reat aspects such 
as testing problems, test interpretation, a^d test validity in 
regard to minority group children and students with hearing, 
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visual* physical, and language handicaps. Also provided are a 
list of terms searched to compile the bibi iography, a list of 
Journals from which articles were abstracted and instructions for 
ordering microfiche or paper copies through the ERIC Document 
Reproduction Serive. 

Nutcher, J. G. (Ed.) An annotated bib 1 ioqfaphy of Spanish iahquage 
materials for parents of exceptional children . Reno: 
Counterpoint Handcrafted Books ^ 1963* 

This annotated bibliography, printed In Spanish and Efngllsh, 
provides references In 5 categories Including Rights and 
Responsibilities, Special NeeJs, Aval lable Services^ Family 
Education, and Family Health. 

Fletcher, B. P. A guide to assessment Insti-uments for limited 

Enq 1 1 sh-spealclng'' stvidentt . New York: Santl liana Publ Ishing Co. , 
1978. (ERIC Document Reproduction #161549) 

This document reviews assessment instruments In language 
dominance, native language proficiency, English language 
proficiency, achievement in math, science, social studies, and 
multlsubject areas such as self-concept, learning styles, general 
ability, and scholastic aptitiide. 

* 

Thomas, C. H., ( Thomas^, J. L. Bilingual special educatloo resource 
guide . Phoenix, AZ: Oryx Press, 1982. 

This book Is, intended as a resource guide for individuals Involved 
with educational programming foi^ the bilingual special child. The 
articles In the first part discuss some of the major concerns of 
bilingual special educators: Assessment, curriculum and 
methodology, social and etAotional needs, parent involvement, 
career educatloQ, and teacher educatit»n are. the topics covered. 
■ Hany of the papers irfcluded In the first section are reprints of 
previously published articles. The second part contains 
(nformatlon sources including lists of agencies and centers 
Involved with bilingual «,pecial education; teacher training 
, programs; IndexeaT, databases, and Journals; and a directory of 
Individuals with expertise) In this field who might be contacted to 
provide lectures, vtorkshops, or consultancy services. The 
appendix Is a list of procedures and distributors of bilingual 
special education materials. A bibliography concludes the volume. 

Tucker, J. 19 steps for assuring non-biased placement of students in 
special education . Reston, VA: , CEC, 1980. 

This document descrlbes^ocedures to help school districts^ 
maintain a non-biased appraisal process. 
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WatsoHi D. L. Nondiscrtmlnatorv Assessment Handbook s Vols. I and II. 
San Diego: San Diego County Department of Education, 1560. 

Volume i provides information in the assessment of exceptional 
minority cfiildren using nondiscriminatoi^y methods and etnphasizes 
examining the cultural and social environment. Volume II lists 
tests arranged by topic. 
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0. Additional Contact Persons 
Dr. Leonard Baca 

MntversUy of Colorado at Boulder 

Center for Bilingual Multicultural ) 

Education Research and Seci^ce 
Education Building Campus Box 2kS 
Boulder, CO 80309 
(303) ^92-5^16 

Dr. Ernest Bernal 

Creative Education Enterprises 

5203 Hedgewood 

Austin, TX 787^5 ' 

(512) ^33-5885 

Nancy Dew, Coordinator 

Illinois Resource Center for Exceptional 

Bit inguai Children 
500 South Dwyer Avenue 
Arlington Heights, IL 60005 
(312) 870-41^3 

Dr. Alba Ortiz, Direc'tor 
Handjcapped Minority Research Institute 
Bilingual Special Education 
Department of Spe.uJ Education 
College of Education, £DB306 
University of T<sxas at Austin 
Austin, TX 78712 
(512) ^71-^161 

Dr. Amado Padllla, Director 

National Center for Bilingual Research 

ii665 Lampson, Avenue 

Los Alamltos, CA 90720 

(213) 598-0^81 

Dr. Amado Padllla, Director 

Spanish Speaking Mental Health Research Center 

UCLA 

Los Angeles, CA 9002A 
(213) 825-8886 

Dr. Vic tor^ Rodriguez, Director 

Handicapped Minority Research Institute 

^1665 Lampson Ave. 

Los Alamltos, CA 90720 

(213) 598-0^*81 
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The Department of Special Education 
of San Diego State University 



announces 



BUingual (Spanish) Certificate 

of 'Coi^petence 



'(A 15-Umt Certificate Program) 

Spring 1984 

SPED 505F: Characteristics in Education: Mulficultural L.H. 
Wednesday, 4:00 - 6:40 pm 

AH 2122 . 

■ SPED 650D: Workshop iii Bilingual Special Education 

Assessment 
Wednesday, 7;00 - 9:40 pm 
RoomTBA 

Courses taught by Dr. Padieco 

t 

$150 Tuition Stipends for Spring Partidpants 

For more informtion ami FW"" applications, contact: 
1>: Pat Cegelka 

Department of Special Education, SDSU 
San Diego, CA 92182 
(619) 265-«665 

or 37 

Dr. Richard Pacheco 
Associate Professor 
College of Education, SDSU - 
r^iQ^ %!>-S863 
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APifH.ICATlON FOR ADMISSION 
BiUnguiil (Spanish) Sp«e!al E«luc«tlon 
San Dltgo Stata Univaraliy 



/ 



Reaie typo or print all items on ihls form and return to North Education ?0. 
1. Name:. 



I 
I 



2. Address: ^ 

SttWH 

3. Soda) Security Numbe?: 



. Ct(y 



4. Credential(8) held Cor soon 10 be competed): 



Typ« 



no* 

S. Teadilng Experience: 
District 



Assignment 



6. Degree^s) you presently hold: 
School 



Degree 



MkkM 



m: 



7.. If currently employed, Indicate where and In what capacity: 



iHome) 
(Work) 



Zp 



UMinitty 



Date 



Major 



Date 



a Do you have S-3 (FSI-3) profideocy In Spanish? — 

9. In addition to courseworit completed for credential and/or degree, what other related eduuatton/experience do you 
have? 



/ 



/ I 



10a. Have you successfully completed the "Jest of Culture and Teaching"? 
10b. If so, where and '^i^hefi? — 



7 
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ERIC 



A wnfiM Pl Tta e*M»rm< Sim UnhmtHy 



School bt SducAtion • D*p»rtmt!fH at Sp^etal et/ucstHryn 
OnoWtfc^inoion Square • S«n Jo»«. C«lifornlo »51$2-007e • 406/277-2646 



ERIC 



immm handicapped BiUNcmvcRossojnnjRAL oi^is 

1 

FOKnmSE, FIUPINO, INDOCHINESE IJSPHASES 



The leaxtiiji^ IhareSioapped biliiigual/crosscultural progrcim is a course of studies 
leading to both a leakiing handicapped credential CaswarxJed by the State of 
Califorma) and a certificate of coipeteney in bilingual/bicultural special 
education (as*arded by San Jose State University). Ihe leapnin^ ha^ cre- 
dential entities the hsldear* to teach leairdii^g disabled, educationally retarded 
and behaviorsally disordered students. The certificate ofl corapetency certifies 
tliat the holder is oaspetent to work with ttese lands of pLeaming handicapped 
students iji ailturolly and linguistically appropriate wayfe. In 0(rd«? to receive 
both the credential ^ certificate of ecn^ency students fulfill all of the ^ 
requirisments for the credential and occplete an additional course of studies in 
bilingual/crosscultural special educaticai. 

Requirenfents for Adpfdssipn; 

In oixler to Ibe -admitted into the program, students nust have i either a preliminary 
Multiple Subjects Credential or a preliminary Single Subject ' Crede^ial (students 
vjithout these credentials may take courses in the program without being fully ■ 
admitted), .In addition, students must have a minii^uii of a 2.5 grade point average 
and be fluent enough .rto take courses in their target language. 

Adnission Procedures : 

Students should subniit applications for adraa^ssion both to the University and the 
Departn^t of Special Education. Ihey should also arrange foi^ an interview with 
the coordinator of their prc3gr«n to determine their eligibility and their lan- 
guage fluency. 

Stipe nds: 

Stiper2ir are available far qualified students. In order to qualify for the sti- 
pends, students nust: 

1) be enrxDlled in courses in special education or courses leading to either a 
M.cr^ential in special education or a certificate of conpetency in bilingual/ 

crosscultur^ special education. 

2) be adidtted to the program or be eligible to be admitted to the program 
(students with a bachelors degree whD fulfill all other requirements except 
for the Multiple or Single Subjects Credential may be eligible for a stipend). 

3) subnit an application for tl»e stipend and a letter of acceptance of the stipend. 

r 

Course of Study Foct h 

After being admitted" to the program students should meet with their advisor to 
complete a course of study contract form. Ihis will fonnalize the transfering 
of credits fran other universities, waving of courses, etc. Students may transfer 
an unlimited nuniber of appropriate courses frorn other universities. However, the 
appropriateness of the course for the students' program is determined by the 
student's advisor. Students who have taJ<en the minstreamang course may substi- 
tute this course for EDSE 101. 
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SAN JOSE STATE UNIVERSITY 
DEPARTMENT OF SPECIAL EDUCATION 
BILINGUAL/CROSSCULTURAL PROGRAMS 
STIPEND APPLICATION 



NAME 



DATE 



ADDRESS (local) 



SEMESTER APPLYING FOR 



ADDRESS (Pemtanent) 



Zip code 



ARE YOU PRESENTLY A STUDENT AT SJSU? 

Ye s N o 
PHONE / 



tm ?iB-S9^!. 



(home) 



(work) 



CURRENT EMPLOYER 



Part Time 



Fun Time 



OBJECTIVE SOUGHT: (Select only one) 
Credentials 
LeamiDgHandi capped 
Severely Handicapped 
Conmunicatively Handicapped 
Enphasis in Speech Pathology 
and Audlology 

Clinical Services (Language, 
Speech & liearing) 

COLLEGE MAJOR 



PRESENT ACADEMIC LEVEL: (Circle one) 

UNDERGRADUAFE UNITS COMPLETED 

GRADE POINT AVERAGE : 

A. Lower Division 

B. Upper Division 

C. Graduate Work 



SO 



Yes 



Yes 



No 



WHAT CALIFORNIA CREDENTIAL(S) DO YOU HOLD?_ 

BILINGUAL Cr 'FICATION? 

LANGUAGE PROFICIENCY : 
Na ti ve in l^inyuage? 

Level of Proficiency: 

Speaking 

Reading 

Writing 

"•.ETURN THIS FORM TO: 



Fluent 



POSITION 



Occasional 



Masters Degree : 
Learning Handicapped 
Severely Handicapped 
Speech Pathology & 
Audiology 



COLLEGE MINO R 
JR SR 6RAD 

GRADUATE UNITS COMPLETED 



SPECIAL EDUCATION COURSE UNITS : 

A. Units Completed 

B. Units in Progress 

C. None 



No 



Language 



Which Language 



Some Fluency 



lERiC 



Dr. Herbert Grossman 
Departinent of Special Education 
San Jose State University 
San Jose, CA 95192 

40 



CAUFORNlA STATE UNIVERSITY* IpS ANGELES 

5LSlSTATBUNI\'ERSrTY DRIVE IDS ANGELES CAUFORNlA 90032 ^ 

SCHOOL OF EDUCATION •' Df PARTMiM OT SPECIAL EIXK AnON 




DEPARTMENT OF SPECIAL EdllCATiON 
CALIFORNIA^ STATE UNIVERSITY. LOS ANGELES ' ^ 

Cal if ornie, State Unlvarslty^ Los Angeles (CSULA) Is one of nineteen (19) 
campuses within the Cal Ifornia State University system', it has a student 
•nrollment of approximately 20,000, "The co»f»nunIty of East Lps Angeles, 
which has a large Hispanio (>opuiatlon. Immediately surrounds the canpus. 
The carnpus Is ciso adjacent to South Central Los Angeleai, which has a large 
Block populetlorr, ahB^ tci the Monterey Park area, which has a large conmunfty 
of persons of Asian descent. 

The Oopartment of Special Education at CSULA, with a faculty of 21 tenure- 
track positions,' Is a major training Institution foi:^l^eclal Education In : 
the Southern California a^ea. A majority o? specl^Ats trained by the . 
cajLA Department of Special ^Education are eventual I y employed as providers 
of educational services for minority, chl I dren. Furthermore, approximately 
one-half of the students enrolled In the Special. Education Currlcu<um'are 
themselves minority Individuals and approximately twenty percent are bilingual 

The philosophy and goals of the CSULA Special Education Department have 
generated a training program which stresses both the theoretical background 
and supervised field experiences which are necessary to produce highly 
competent professionals In all areas of excehtlonal Ity. To accomplfth thl&, 
the Department provides approximately ninety (90) different course offerings 
and a'breadth of training experiences. Including cilnfeal practice, 
demonstrations, supervised field work, and structured observation's, it Is 
the Intent of the Department to provide these experiences In a variety of 
clinical, medical, and f due at Ion a I setfings providing services to minority 
handicapped students. 

The practlcum experiences provided through the Department take advantage 
of the programs available In the surrounding coinmunttites as well as the 
services offered through programs available on campus^ For example, The 
Evaluation, Dissemination , and Assessment Center, Los Angeles CEOAC-LA) is 
located In the School o| Education, CSULA. This center provides support 
cervices to bilingual programs. Including local school districts, state 
•ducstlon^al agencies, and 'Institutions of highef education. Anot.her program 
operating on census Is the Centro de Nlnos y Padres. Thl8 Is a program for 
young handicapped children and their f ami life. It provides early home and 
school (Intervention for children with special needs from birth to three years 
of nge. This J>rogrOT serves the culturally diverse communlly surrounding 
CSULA. The students who enroll In programs offered through the Department 
pf Special Education^ CSULA can take advantage of these as well as many 
iother prjB&t44ym opportunities, 
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The pepartfi>«nt of Special Education offers the following credentials, 
certificates and degrees: ^ 
Cre den Mais • 

Learnifig handicapped Specialist Credential 
;^ Sevjirely Handicapped Specialist Credential' 

Cofflmunication Hond trapped Specialist Credential 

Visually Handicapped fecial 1st Credenfial 

Physically Handicapped Specialist Credential 

Clinical Rehabil I tat ive services Credential; Orientation & Mobi I i ty 
CI I nicat Rehabilitative Services Credential: Audiotog/ 
Resource Specialist Certificate 
AdiTiinlstratlve Services Credential 

Certiflcafes 

Handicapped Adolescents and Young Adults 
Multicuitural/Multliingual Programs In Special Education 



Master of Arts - Soeclal Education <option In the following): 
, Learning Handicapped / 

Severely Handicapped - Mentally/Severely ^tarded 
Severely Handicapped - Autlstlc/Severely-Dnotlonal ly Disturbed 
^ Convnunication Handicapped - Deaf & Hard of Hearing 

Comntunlcation Handicapped - Deaf-Blind 
Visually Handicapped 
Physical! y Handicapped 
Early Childhood Special Education 

Audiology and Speech, Language, Hearing - Clinical Audiology 

Audiology and Speech, Language, Hearing - Rehabl i ttat ive-Schooi Audiology 

Handicapped Adolescents and Young Adults 
Multiculturat/Muitiiingual Programs In Special Education 
Resource Specialist 

Administration and Supervision of Special Education Programs 
Orientation and Mobility 
Gifted Education ^ 

Doctor of Philosophy - Special Education (Joint program with UCLA) 



Information regarding all of the programs offered through th« Department 
of Special Educat Ion,- CSULA can be obtained by contacting tha Chair. 

Dr. Alice V. Watklns, Chair 
Depar imirnt' of 3p«elai cuuCaiiwn 
California State University, Los Angeles 
•5151 State University Drive 
Loii Angeles, CA 90032 
(213) 224-3711 
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CAUFOftNlA STATE UNIVERSITY 
LONG BEACH 



Project Director 

Dr. Robert Berdan 



Bilingual Special Education Program 

School of Education 
1250 South Belif lower 
Long Beach, California 90840 
(213) 498-5704 



The Bilingual Special Education Program at CSULB Is; now accepting students 
Into a new teacher preparation program. This new program Is designed 
specifically to prepare teachers to serve Vietnamese language backgrounds. 
The program leads to combined Special Education Speclallst/Learnlnsi 
Handicaps and Bilingual Emphasis Credentials, and Is open both to 
credent I aled teachers who already have one of these cr-sdentlals, and to 
bilingual teacher candidates now working on their basic teaching 
crtuentlal. Stipends are available which will pay all CSULB fees and 
textbook costs for students enrolling now for the Spring, 19o^» semester. 

Development of thli program Is ongoing within the CSULB School of \ 
Education, with the assistance of a Bilingual Education Title vll Crant. 
The program Is adml(il»tered Jointly by the Bilingual Education and the 
Special Education Teacher Preparation Programs. 

Although this Bilingual Special Education Program leads to credentials In 
two separate areas, It Is being designed as an Integrated program of study. 
The program will Include study of normal and atypical language development 
In children from non-English language backgrounds. It will also emphasize 
the diagnosis and assessment of learning problems In bilingual children, 
and the differentiation of learnl/»g handicaps from the normal development 
of English as « second language. Admission to the program Is open to 
teachers and teacher candidates who arc proficient In English, and In 
either Spanish or Vietnamese. 

Hore Information on this program, and application forms are available from 
Ms. Gloria Warvaez at the Bilingual Special """tlon Program Off I 
E01-33, CSULB. Telephone numbers aret (213) or (213) 598-570^*. 

For those Interested In this program who are not currently enrolled at 
CSULB It Is still possible to begin In the Spring, 198*i semester, and 
stipends are still available to pay all fees. The enrollment process, 
however, should begin as soon as possible. Spring registration for classes 
will be from January 23 - 26, }^Bk. 
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o LONG BEACH CALIFORNIA 90840 

ERICthE CALIFORNIA STATE UNIVERSITY AND COLLEGES 



School of Education 
Bilingual Grant Office 
Education 1, 33 
California State University 

Long Beach 
1250 Bel If lower Boulevard 
Long Bea.ch, California 90840 
(213) 498-4536 

Application for Admission 
to the 

Bilingual Special Education Program 

Date > 

— __ — 

Do you wish to be considered for reimbursement for fees and books? Yes [] No [] . 

Mr. [j* Mrs. [] Miss [] Ms. [] 



Name 




Social Security Number 


Present Address 




City Zip Code 


( 


) 





Telephone Number (area code) Birthdate 



Have you been admitted to: Multiple Subjects? Yes [] NoC] ^ 

Davte of adroittanc 

Single Subject? Yes[] No [] 

Date of admittance Verified by ■ . 

Are you currently teaching? Yes [] No []. If yes, under what * 
credential: Najne of district 



What subject (s) or special education or bilingual area do you teach? 

o 

Grade or level . Are you a teacher *s aide? YesC] No[] , If 



so, name cyf district ^ . What kind of class? . 

Grade o^ level_ . Do you have any physical^mpalrments? Yes []'No[3. 

List the classes which represent the highest level of Spanish or other 
language you have taken: (Use reverse side if necessary) 



Course Title 


Date 


Name of Institution 


Grade 
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Applicati( 
for semester . 



F. PARALLEL ANALYSIS OF STATE BILINCUAL.AND SPECIAL EDUCATION 

REQjUIREICNTS* 

Both Bilingual and Special Education requirements are based on t,he 
notion that instruct iona. services need to consider Individual student 
' needs, Irrespective of race, color, national origin, or handicap. In 
essence, an equal educational opportunity is ensured when student 
^differences are carefully Incorporated Into the planning and delivery 
of educational programs. This means thi^ bilingual programs and 
special ec^ucatlon programs need to ensure that differentiated 
instructional services are provided that- take Into account the 
student's unique characteristics. 

Bilingual programs should provide differentiated Engl ish language 
instruction (ESL) and use <of the child's primary language to support 
and sustain academic achievement, in special ..educat I on programs, 
student difference j recognized particularly through the assessment 
and Instructional phases* Student ^ITgibility for special education 
must be based upon a multidiscipl Inary assessment designed to rule out 
environmental and cultural factors as the sole criteria for determining 
eligibility. Each eligible student must receive an individualized 
education program (lEP; based on the student's needs due to assessed 
handicarpjng condlt lon(s)* When necessary, the lEP must Include 
1 1 ngui St leal ly appropriate Instructional services. 

In facilitating the adherence to the concept bf equality, local 
bilingual, programs (i.e., Lao Plans) and local plans for special v 
education should contain provisions that" clarify the purpose, services, 
and process for articulation among programs. This might .Include 
details on how non-discriminatory practices will be ensured in the 
assessment, placement, and delivery of education .services to eligible 
students. The fol lowing ^rlefly suitMnarlzes how bilingual education and 
special education are related. 

Student Identification 

Special education law Includes procedures for identifying students 
ranging from birth to age 21. Local plans for special education should 
describe how students within this range will be served. Bilingual 
education requirements are limited to grades K-12. Both LEP and 
handicapped students eligible for services ire entitled to receive 
appropriate services whether or not categorical funds are received by 
the local education agency. 



*For an updated version contact Maria Vasquez, State Department of 
Education, Office of Special Education 




OlagiiosI s/Assessnent 

While these terms are often used synonymously, there are critical 
distinctions v/ith respect to bilingual and special education programs. 
Diagnosis as used in bilingual programs; refers to th^ conducting of 
additional assessment(s) In the'^chlld's primary language and English 
for the purpose of comparing' student's proficiency or. both English and 
the primary language. This comparison of proficiencies provides 
information used to determine the language to be used for instructional 
purposes. Diagnosis, then, does not affect student eligibility for 
bilingual services. 

Assessment, as referred to in special education law, includes a 
mult I -criteria-based procedure wherein testing In a variety of areas 
(i.e., psychosocial, motor. Intellectual, communicative status, etc.) 
enables the assessment team to determine student eligibility. LEP 
students referred for special education assessment may have bilingual 
diagnostic Information on file that should be Included In the 
assessment results. This llnlcage In the assessment process enhances 
the Itkelt^hood that linguistically and culturally appropriate goals 
will be developed and implemented. Thi5 further ensures that LEP 
students are not prematurely or Inaccurately labeled as. handicapped 
solely on the Sasjs of their limited English proficiency. 

Placenent 

LEP students may be placed in a regular bilingual classroom (option a, 
c, d) or in an Individual learning pro\gram (e, f) prior to referral 
for special education. Placement in a bIMngual program, whether or 
not the student is eligible for assistance from other programs, is made 
subsequent to the Identification process (LEP, FEP) and should include 
at a m?nimum: 

— English language development; 

—Utilization of the student's primary language for sustaining 
achievement and; 

—Participation In activities which promote positive self^concept 
and cross-cultural understanding. 

The delivery of instructional services should be done by a bilingual 
cross-cultural teacher when there are ten or more LEP students of the 
same primary language at a grade level in grades K-6. When there are 
j^fewer tnnn ten students In grades K'6 and for all students In grades 
7-12, an individualized learning program (ILP) designed to 
individual Izie bilingual services must be provided at a minimum. When a 
LEP student additionally qualifies for special education services, a 
wider range^, of placement options becomes available. For example, a LEP 
student wlt% exceptional needs may participate in designated 
Instruction and services (DIS), a resource specialist program, special 
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day class or center, non-public school or one of th^ state schools. 
Selection of the appropf iate option for these handicapped L^P students 
should Include, amongother considerations, the following: 

1) The extent to ^hich LEP students can benefit from instructional 
services with non-handicapped students, including 
non-handicapped LEP students^.^and 

2) The extent to which I ingiiistlcal ly appropriate goals and 
objectives based upon diagnostic information In both the 
primary and secondary language are delivered. 

During th# development of the lEP, the lEP team needs to ensure that 
such a plan incorporates appropriately podl fled (LP requirements. , 
incorporation of the I LP into the.lEP is recommended' for LEP students 
eligible for special education. Modification of the ILP requirements 
should consider at least the student's handlcappi.ng condition, language 
proficiency, and learning potential'. 
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SuHury of Parallel RequlreMents 



The following summary highlights l<ey points of legislated requirements 
for special educ»lion and bilingual education. For a complete review 
of. the requirements refer to the actual code and regulations. 



Bilingual Education 
(AB 507/80) 



Special Education 
• (EC Part 30) 



Purpose 



To provide equal education opportunities 
to all students regardless of tlieir 
fluency in English, and to enable the 
sustainment of academic achievement 
while the student acquires English. 
This includes at a minimum: 

I, 

• Bilingual language opportunities 
to each student identified as 
limited-English proficient (LEP) 
(EC 56161). 



To provide a free and appropriate 
education to pupils needing 
special education. Such programs 
shall provide: ^ 

• Ear^y educational opportunities 
for preschool -aged children who 
require Intensive special 
education and services 

(EC 56001 (b)). 

• An individual ized education 
program for any child with 
exceptional needs 

(EC 56001 (e)). 

• Student opportunities to 
interact with the general school 
population as appropriate 

(EC 56001 (g)). 

• Assessment procedures that are 
non-discriminatory and ensure 
ongoing evaluation of student's 
progress (EC 56001 (J)). 



Student Identification 



• Determinet with the Home Language 
Survey, whether the pupil has a 
primary language other than English 
(EC 5216^.1 (a)). 



• Assess in English, with a state 
designated oral language proficiency 
instrument, the student's oral 
English proficiency (EC 5216A.1 (b)). 



• Establish a child-find procedure 
which systematically seeks out 
individuals with exceptional 
needs from birth to age 21 

• Referral only after the 
resources of the regular 
education program have been 
considered and where 
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Assess in English, student's reading 
and writing prof icie^ncy. English 
reading and writing assessment are 
optional for all pupils In grades 
K-2 and for pupils In grades 3-12 
who are LEP on the basis of oral 
slcills alone (EC 5216A.1 (b)). 

•Place limited English proficient 
pupil in appropriate (options 
a,b,c,d,e,f) bilingual program 
(EC 52164 (c)). 



appropriately 
(EC 56303). 



uti I ized 



Implement a procedure for the 
individual assessment of 
students referred for possible 
Special Education Services 
(EC 56320). 



Assessnent/O I agnos i s 



• Conduct assessment in the primary 
language to include con^rehension, 
speatcing, readitig, and writing skills 
(EC 5216A.1 (c)). 

• \ Designate the language of basic 

sicills instruction based on student's 
relative language proficiency in 
. English and In the primary 



Initial diagnostic assessment shall 
be completed with 90 days after 
pupil enrollment (EC 5216^.1 (c)). 



• Testing procedures i""^ "^nerials 
used for the purpose f-.: 
assessments and placerient are 
administered 'SO as not. to be 
racially, cultural ly,' or 
sexually discriminatory 
(EC56320(a)). 

• Individual student assessment 
in all areas related to the 
suspected disability including, 
where appropriate, health and 
developmental evaluation, 
hearing, motor abilities, 
language function, general 
ability academic performance, 
self-help, social and emotional 
status, orientation and 
mobility skills, career and 
vocational abilities and 
interests, and vision 

(EC 56320 (f)). 

• Tests and other assessment 
materials are provided and 
administered In the pupil's 
^primary language, or mode of 
communication. (EC 56320 (b) 
(D). 

• Tests that are selected and 
administered must be validated 
for the purpose for which they 
are used (EC 56320 (b) (2)). 
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No single test or procedure 
shall be used as the sole- 
criteVia for determining 
placement (EC 56320 (e)). 

Assessment shall be administered 
by qualified personnel who are 
competent In both the oral and 
written skills of the 
individuals primary language or 
mode of communlcition and have 
knowledge and Understanding of 
the cultural and ethnic 
background of the pupi 1 
(CAC 3023 (a)). 



Parent Kight;i 



• All written notes regarding bilingual 
education are to be sent In the 
primary language of the pupil and 

!n English (CAC 4308 (b)). \ 

\ 

• Parents are to be consulted durl^ng 
the student Identification process 
and informed of the testing results, 
during the diagnosis phase 

they must have opportunity to 
contest the accuracy of information 
(EC 52164. Kb) and CAC 4308). 

• Prior to enrollment In a bilingual 
Ok. program (options •tb,c, or d) 

parents of potential pariici pants 
must be notified. The notification 
must Include: 1) a simple, non- 
technical descripition of the 
program, 2) an invitation to vi^it 
the program, 3) the parents' right 
to participate in the scitool and 
district bilingual advisory 
committee, and 4} the parents' 
request to withdraw their child 
from the program. Parents who have 
opted not to participate In the 
bilingual classroom must have an 
ILP consistent with federal provisions 
(Lau vs. Nichols) (EC 52173 and 
CAC 4308). 



• All notices, forms, et<i., are 
to, be given in the primary 
language r or modie of 
comrnunlcation, used by the 
parent In the home (EC 56321 
(b) (2) and EC 56506 (a))'. 

Parents must receive the 
proposed assessment plan and 
give consent prior to any 
testing for Special 
Education eliaibillty ' 
(EC 56321 (a)). 

• Written explanation of 
procedural safeguards must 
be provided td the parent (s) 
with the asselisment plan 
(EC 56321 (a)). 

• Parents have the right to 
participate In the development 
of their child's lEP 

(EC 56506 (d). 

• Parents must concur with some 
or all of the lEP and provide 
written consent for placement 
in Special Education 

(EC 56346). 
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Bilingual District Advisory CoNilttee 

• Required when there are 51 or more 
LEP students in the district.. 
Every LEP parent shall be ihformed 
about their right to participate in 
Bilingual)) District Advisory, 
Cocnnittee (EC 52176 and CAC 4302). 

J, ■ 

• The District Advisory Conmittee 
has the responisbility to: 
advise' the district on. the 
development of a district master 
plan for bilingual education (EC 
52176. a. 1); assist in conducting 
a dl strict-wide needs assessment 
(EC 52176#a.2); assist in 
developing u plan to ensure 
.teacher and teacher aide require- 
ments (EC 52176.a.4). 



a Parents may request a re Mew of' 
the lEP and placement at any 
time during the year 
(EC 56343.5). 

V a Parents may Initiate due 
process hearj^g procedures 
(EC 56501) or complaint 
procedures .C 56500.2 and 
Title 5 of the CAC, Section 
3080 (a) (2)). 

CoHMinlty Advisory CoMilttee , 

• A Community Advisory Committee 
shall be established <EC 56190- 
56194). 

• The Community Advisory Committee 
shall have the authority to 
fulfill such responsibilities 

as advising the policy and 
administrative entity of the 
district regarding the 
development, assessment, and 
I review of the local plan (EC 
56194 (a)), and recommending 
priorities to be addressed 
by the plan (EC 56194 (b)). 



Student Evaluation Following Jnltlal PlacoMent 



Annual assessment shall be conducted 
In basic skills in the language 
designated for basic skills 
Instruction, and In English 
comprehension and speaking. 



Annual meeting of an lEP team 
is required to review student's 
progress, appropriateness of<> 
placement, and any necessary 
revisions (EC 5638O). 

Pupils placed In a Resource. 
Specialist program for more 
than one year who have failed 
to show anticipated progress 
shall receive a health and 
psychological screening as 
early as possibiein the 
second year (EC 5638P (d)). 
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• A cofnprehenslve rflpassessment 
of each student Mhp remains In 
special education Is required 
every three years or more often 
when teacher or parfnt requests 
(EC 56381). 



Placartent 



•Elementary Bl 1 in^^ual Classroom (Option/ 
a.b.c(V)a.* ■ ^ 

Elementary b I lingua t programs Includes 
instruction delivered by a bilingual 
cross-cultural teacher and: 

• English language development 
(-" 52l63.b). 

• Reading, writing, math, and 
language arts in the primary 
language to the extent necessary 
to sustain achievement 

(EC 52l63.b). 

Activities which promote a 
positive self-image and cross^ 
cultural understanding (EC 
52163.5). 



Secondary Level Language Learning 
Program (OptiofTd) • 

Secondery Level Language Learning 
<*rogram includes Instruction 
delivered by a bilingual cross- 
cultural teacher or a language 
development specialist assisted 
by a bilingual cross-culturaH 
aide, and: 

• Not less than one period a day 
of English language development, 
Including when 'appropriate, 
reading and writing skills 
(EC 52163. a). 



individual Ized Education lProgt*am 



The lEP is a written statjMent 
developed in a meeting ofvihe.^. 
individualized education program 
team. The lEP should contain: 

• Present level of the pupil's- 
educational performance 

(EC 563^5 (a) (D). 

^ 

0 Annual goals and short term 
instructional objectives 
(EC 563*15 (a) (2)). 

• Specific special education 
Instruction and reiated 
services to be provided 
(EC 563^5 (a) (3)). 

• Extent of participation In 
regular education programs 
(EC 563'»5 (a) (4)). 

'• ProJect'\d Initiation dates and 
anticipated duration of progrems 
and services (EC 563^5 (a) (5)). 

• Evaluation procedures and 
schedules for determining, at 
least on an annual basis, 
achievement In instructional 
objectives (EC 563^5 (a) (6)). 

• Provision for transition into 
regular class program when ' 
appro|>riate (EC 5b3<i5 W (6)). 
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• Primary language instructional 
support irv non-elective classes 
required for graduation 

(£C 52163.5). 

• Activities whicli promote a 
positive self-image and cross- 
cultural understanding (EC ^ 
52163.5). ^^^^ 

Elementary individual Learning Plan 
(IIP) consists of (f); 

• English language development 
(EC 52163. f, 52163.5). 

• Instruction in academic subjects 
to tlie extent sucli instruction 
is required to sustain academic 
achievement. LEP pupils with 
greater strength in his or her 
primary language shall receive 
instruction through the primary 
language (EC 52163.5). 



• Activities which promote a 
positive self-image and cross- 
cultural understanding (EC 
52163.5). 

Secondary individual teaming Program 
(IIP) consists of; 

• instruction in academic subjects 
to the extent instruction is 
required to sustain academic 
achievement. LEP pupils with 
greater strength in his or her 
primary language shall receive 
instruction through the primary 
language (EC 52163.5). 

• English language development 
(EC 52l63.e, 52163.5). 

• Activities which promote a 
positive self-image and cross- 
cultural understanding 

(EC 52163.5). 



When appropriate, the lEP may 
include : 

• For pupils in grades K to 6, 
or pupils of compara!/1e 
chronological age, pre- 
vocational career education 
(EC 563^5 (b) (D). 

• Extended school year services 
when needed as determined by 
-the lEP team (EC 563^5 (b) (5)). 

For secondary student's lEP may 
also include; # 

• Specially designed vocational 
' education and career 

development opportunities 
(EC 563A5 (b) (2)). 

• Alternative modes or means 
necessary for the student to 
meet the district's adopted 
proficiency standards for 
graduation (EC 563^5 (b) (3)). 

For student's whose j)rimary 
language is other than English. „ 
the III* ^Nall include: 

• Linguistically appropriate 
goals, objectives, programs 

and services (EC 563^5 (b) (4)). 

For pupils with low- incidence 
disabilities, the lEP shall 
include: 

• Specialized services, materials, 
and equipment consistent with 
guidelines established pursuant 
to EC 56136 (EC 563^5 (7)). 

Each pupil with exceptional needs 
shall receive a continuum of 
program options desighed to meet 
the needs of the individual. 
The continuum of program options 
shal I include al 1 of the 
fol lowing: 
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• Resource specialist program 
(EC 56362) 



• Designated instruction and 
services (EC 56363) 

• Special classes or centers 
(EC 5636^) 

• Nonpublic nonsectarian school 
services (EC 56365) 



• State special sclioots 
(EC 56367). 
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e. SURVEY OF IflSTNICT PMBRmB 



&«v(tlop«d by: 



SJM(£ DEPARtWENT OF EDUCATir^N 
Officii of Bp»ci«r Educat ioni Maria Va«qu«Zi Consultant 
Division of Spscial NmcHs 



Local Education AB«ncy 



Lar\sua9«(«) 



Projsct Dirsct or /Contact P^rsont Gradv Lsvvl Typv of Pro8*"aiii/nat»r4als 



( 



ABC Unified /^chobl District Portugu«ss 
16700 Norwalk BcMlsvard Spanish 
Csrr i t OS f CA '907CI 



Jay MilbuTf Administrator 

Spsclal Education 

(213) 926-5566. Ext. 

Lilia Stapsltoni Administrator 

Spscial Programs and Ssrvicss 

(213) 926-5566f EMt. 2195 



K-6 



R8P and 8DC asssssmsnt 
procsdurss «MNr9sd« bilingual 
spMch and languae* svrvicsst 
instructional Mtsrials and 
handbook for parvnt education 
(Spanish) • Languags dslay 
and ths Limitsd ^rrglish: Which 
Languags for Thsrapy? 
Evaluation rsport availabls 
also. 



Cajofi Vallsy Bchoor District 
169 RoanoKs Road 
El Cajont ^CA 

Diagnofrt-ic School fo4 

Neurological ly Hanc^icappsd 
1818 Wsst Ashian 
FrssnOf CAb 93705 , 

El Csntro School District 

1256 Broadway 

Post Office BoK 647 

El Csntrof CA 

Frsmont Union High School 
6739 Devonshire Drive 
Cupertino* CA 95008 

La Puente Unified 
School District 
1600 Work man 
La Puente. CA 91744 

L«*nnoH School District 
10319 South Firmona 
Lennox. CA 90304 



Spanish 



Spanish 



Spanisl;! 



Spanish 
Cantonese 



Aqne Gupta 

(619) 588-3020 



Pamela Vivest Language Speech 
and Hearing Specialist 

(209) 222-6573 



Elinor Tenney 
(619) 352-5712 



Sharon Holmes 

(408) 737-6259 



3-21 years 



Cecilia Morales* 

(213) 330-5066 



.eachsr 



Brades 

1-3 

Preschoc 1 



Susan Caldweltt Coordinator 
Psychological Services 
(213) 673--3490 



Part-time resource specialist 
jMorks as liaison with E8L and 
special education programs* 

Conduct diagnostic assesssMnt 
for LEF pupilsl SMperience in 
non-biased assessment measuresc 



Train translators to work with 
psychologist! lEP for^S'snd 
process explained to parents. 



Pilot program for L£P pupils 
with learning handicaps. 



Bilingual materials for 6DC. 
distrlct-«a/1e Asssmeat^ tools^ 



SPED/LEP guidelines. 



o 
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Local Education AQsncy 



Uanftia9«(«), ^oj act Dlroctor /Contact Par.on Grad. Lev.l Typa of Proyaw/Mafrtala 



Lo« AnMlM Uolflod BpaniBh 
» School Diatrict Cantonaaa 
l»sychole|lcal Swvlcaa 
4S0 North Grand 
Loa An«olo«f CA 900S1 



Loa Mi|«lM Unlflod' Bpanlch 

Ifchool DIatrlct 
HollyMood.Hlfh School 
1921 North' Highland Avonuo 
HollyiMNidt CA 90028 



Span 1 ah 
Cantonaao 



Spanish 



Span 1 ah 



OcoanvlaM School DIatrlct 
UV40 S Btraat 
Huntlnfton Soachf CA 



RodMood City Unlf lad 
819 Allorton Stroot 
ftodNOCMl City. CA f4063 

Rlvoroldo Unlflod School 

Ulatrlct 
Poat Off lea 9an 2000 
lllvaralda. CAN 92916 



San Dlofo Unlfl 
4100 Normal Str 
Roa« 3116 

San Dlosot CA ^^^^ 

San'joaquln Count^^^B - Spanish 
Suparlntandant of 
Off lea 

San Joaquin Count)^ 
Bpaclal Educatlo 
3335 Mllmarth Road] 
8tockton« CA 95203 




Hilda C»r6mr, Swilor Paychologlat 
(213) 2B4-1926 
Pat Horalaa 

(213) 623-6171 



Stava Sloan. Coordinator 
(213) 461-3691 



Laura Rydvll 
C714) 847-2S31f Ext. 246 
vBharon Croaby 
(714) B94-7311f Ext. 213 

Robart Coat a 

Dlractor Projacta Dapartwant 

U19) 369-1990» Ext. 92 

Hra. Mary DlSaaaa 
(714) 708-7142 



Bacondary 



Daga Carritta 
(619) 293-B446 



Jack! CDttinglA* Dtractor 
(209) 931-4914 
Rabacca Sap Ian* 
Prograa Spacialiat 
(209)466-9471 



6-12 

yaara(^"; 
Bacondary 



Quid^tllnaa for rmimrrml pro- 
caduraa and tha idant if ication 
of LEP atudanta Mith axcapt tonal 
naada uaing Informal and 
altarnatlva aaaaaamant' 
tachniquaa for apacial aducatlon 
pi ograwaa 

Procadural atapa for rmfmrrml/ 
aaaaaanant • 



Altarnatlva naana of aaaaaaaant 

for LEP puplla. 



Tutorial Raadlnf Prograa for 
puplla, raadlnfl balOM erada laval 
In Spanish. 

PL94-142 mm •rant to provida 
diatrict i«ida Inaarvicaf 
Lansuafa-apaach apacial iat alao 
provldaa inatructlonai aarvicaa 
in both lanfuaiaa. 

Oavara lanfuafa diaordar progrM 
for puplla Mith ai«nificant 
dalaya in thair friwary 
lanBuaoa* 



\h 



BilTnviiai W prograwf program 
daacription and curriculum modal 
aVal labia. 

Bi lingual laarning handicappad 
taachar and Inatruct ional aidaa. 



57 



er|c 



58 



L«nflU««*<s> IVojBct Director /Contact P«-»on Grad* L«v»l Typ» o* ProBran/rtatwlals 



San JoM> UrtlfUtf 
tA09 Part; Av«nu« 
■an Jowvv CA 95126 



•anta Ana Uhl flail 
1409 Franch Straat 
Vanta Anat CA V2701 



ttpanlah 
Portuguaao 
Chlnma 
Cantonasf , 
Llaltad / 
aarvlcaa, 

Vlatnaataa 



Barbara Elllns«on 
Prograa Spaclallat 
(40e> 996-6196 



K-0 
apaach 

^lag. In 
Spaniali 



Pra H-12 



(714) 996-3901 



/ 



LHf CHf •fiMch auMMMTit in 
Bpanitth and PcirtueuvMr* 8DC and 
m prograiM in BpanisH and 
PortueiMiMa 



Guidalinaa for aducational 
•valuation of bllin||ual/LEP 
pupiltta 



•anta larbar^a Unified 
723 Cast Cota StrMt 
•anta Varliara* CA 73103 



Vantura Unlfiad 
tatO East Santa CI 
Vanturat CH 93001 



Spanlmh 



Span 1 all 



Jdyca Spaaewan 

•I lingual Bpacialiat 

(803) 963-4331 f Ext. 260 



Noal Lac ay o 
(609> 64B-S391 
Joaa nontano 
(809) 648-S391* EMt. 40 



K-12 



Rafarral procaduraMi . f or LEP 
pupllat program llnkagaa 
batNaan Bi lingual And Spaclal 
Education. 

OapartMmta (Spaach/Sf^acial 
Educatlont migrant Educatlont 
and Bilingual Educationl ara . 
intarfacad ao that rafarrala to 
Bpaclal Education ara aada only 
Mhan nacaaaarya 
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H. SELF-ASSESSMENT CHECKLIST* 

The following checklist is designed as a tool for self-assessment. It is 
designed to focus on merging procedures required by state special education and 
bilingual education law. These suggestions also include procedures which 
extend beyond legal requirements and reflect good educational practices. 

District Procedures/Administration 

I. Coordination exists between special education and bilingual 

education. Including a systematic approach for merging 
identification, assessment, and program^ser^ices. 

2. Schools within the district understand and have documented 

articulation plans for placing students who are 
linguistically different into special education programs.. 
Staff within a school has a clear understanding of how to 
refer I imited-Engt ish-prof Icient (LEP) pupils for special 
education. 

, 3. Districts with federal LAU plans (Lau v. Nichols, 197^) 

Include cross-references to the district's special education 
services for LEP pu*^IIs with except fofta I needs. * 

k. State language census (Rr301C, Pupil Count) Includes LEP v 

p u pils with special education needs. V 



I 
I 
I 
I 
I 
I 

I 
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The following steps presented are suggested when Implementation of both 
bilingual and nondi scr iminatory assessment requirements occurs: 

Identification Procedures 



1. All students with exceptional needs who have a home language 
other than English have been Identified as either 
limited-English proficient (LEP) or fluent-English 
proficient (FEP). 

2. Student records include information on the child's home 
language survey and identify the pupil as LEP or FEP. 

3. Limited-English-proficient students have been diagnosed In 
English and in the primary language in the four areas of 
language proficiency (understanding, speaking, reading, 
writing) and In the basic skills areas. For LEP students 
unable to benefit from an oral language assessment to 
determine oral fluency, alternative measures and procedures 
have been developed. 

k. Parents of LEP children have been notified of the results of 
Initial identification of pupil. 
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5. Student flies indicate ttie designated language of 

i/)structlon based on the student's strengths in both English 
and the primary langua^je. 

_____ 6. Each LEP pupil reel eves bilingual services that include at a 
mininHim an individual learning plan (ILP). 

Nondiscriminatory Assessment Procedures 

' 1. Tl(^ LEP child suspected of being an individual with 

exceptional needs has been carefully prescreened prior to ' » 

referral for special education. Prereferral may include 

student study team, observation and cpnsultation with 

bilitigual staff, parents, etc. The objective is to ensure 

that the child's needs cannot be met with modifications of 

the regular program and do require special education. 

2. Bilingual classroom teachers have been trained to woric with 

students with exceptional needs and to detect when a pupil 
may have an exceptional need. 

3* The assessment plan of a LEP child suspected to be In need 

of special education includes collecting data from the ESL 
teacher, bilingual instructional aide(s), parent(s), and 

,otehr staff most f ami I iar with the studejit's progress. 

Developmental data, 

expressive and receptive language sicills, and social 
adjustment are but a few areas the bilingual person can 
collect information. 

, k. The assessment plan of special education includes a review 

of any previous assessment data in English and in the 
primary language, educational history in U.S. or previous 
schooling, previous program modifications, developmental 
data and health histories, and any assessments of academic 
potential. 

5. The district has established testing procedures for LEP 

students who have been referred for special education. Test 
matrices are developed which include the handicapping 
conditions most difficult to assess when worlting with LEP 
students. 

The following suggestions are for clarifying the role of bilingual 
staff and special education staff so that coordinated services are 
provided foi' pupils eligible for both. 
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BI Ungual Teachers and Aides 

1. Bilingual staff members participate in student study teams 
and individualized education program (iEP) team meetings 
wherf LEP or bilingual pupils are referred. Bilingual staff 
members are consulted when 'borderline' or low functioning 
LEP pupils are referred. 

2. Bilingual staff members attend Community Advisory Committee 
(CAC) meetings, are familiar with the Special Education 
Local Plan Area (SELPA) administrative structure and have 
read the local plan. 

3« Bilingual staff members assist in developing and 

implementing bilingual special education del 1 very systems 
for LEP pupils wit^ exceptional needs. Several exan^les 
include: 

* Coordinated services model (team teaching) 

- Integrated services model (BL special education staff with 
support from BL program) ' . 

Bilingual staff oiembers assist assessment personnel in 
developing testing matrices and procedures for special 

....... -,educAt.lQn„.«Ases5tneiit..., _..'„.„.-„__ 

Special Educffitton and Psychol oq I s€ 

1. Speech and language specialists attempt to increase their 
understanding of first and second language acquisition, 
assessment techniques, and materials. 

2. Special education staff members who provide instruction 
attempt to increase their understanding of first and second 
language acquisition and, the role the primary language plays 
for cognitive growth and development.' 

3« Some special education staff and psychologists and currently 
preparing for the bilingual certificate of assessment In 
special education. 

4. Special education staff members assist the bilingual parent 
advisory committee and the migrant parent advisory committee 
In understanding special education services^ 

5* Selected assessment personnel, i.e., speech and language 
specialists and psychologists, review tests to determine If 
they are racially, linguistically, or culturally 
discriminatory and share the findings with other staff In 
the district. 
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Program Integration 

1. The lEP developed for LEP pupJIs Incorporates the major 
components of the ILP (as appropriate) and specifies goals 
and objectives which are linguistically appropriate. 

2. The lEP Includes which Instructional materials will be used 
and which language Is used for Instruction. 

3. Instructional stiff who Impiiement the lEP meet regularly to 
share information, instructional strategies, and ongoing 
progress reports. 
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